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FOREWORD

It is a confronting pleasure to write this Foreword to Khalid Arar, Deniz Oriicii
and Jane Wilkinson’s edited collection Neoliberalism and Education Systems in
Conflict. This is so because the book details in a granular fashion the direct and
indirect depredations of neoliberalism on schools and school systems across the
globe, including in China, Hong Kong, the UK, the USA, Australia, in nations
of the Middle East, South America, and the Caribbean. It then raises issues for
ethical and educative leadership practices in such systems and schools affected
by these neoliberal economic policies that have been rearticulated as systemic
education policies.

The global reach of this collection is impressive, just as the situations docu-
mented are deeply concerning for those committed to more socially just school-
ing and a more socially just world. Think for a moment of the reality of 29.5
million refugees in the world today; think of the growing inequality within and
between nations (Piketty, 2013) and of the impact on the provision and expe-
riences of schooling for many young people; think of racism and sexism, and
of the impact of war and political upheavals. The evidence provided is deeply
confronting and concerning. Yet, the goal is not shock and horror, but what can
and should be done. In responding to criticisms of his sociology of education
work that it was all about the reproduction of inequalities, Bourdieu (2008, p. 53)
noted, “It is by knowing the laws of reproduction that we can have a chance,
however small, of minimizing the reproductive effect of the educational institu-
tion.” These chapters in this collection in their glocal mapping of the neoliberal
impact on schooling similarly proffer knowledge and understanding as a step
toward political action and progressive change. They also imply the necessity of
the broadest knowledge for effective leadership in schools and school systems and
the centrality of ethical and politically aware leadership to achieving those ends.

While neoliberal policy frames have been hegemonic in one way or another
across the globe since the end of the Cold War, this frame always plays out in what
comparative educators refer to as “path dependent ways.” This is well illustrated
in the chapters in this collection. For example, the neoliberal has played out vastly
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differently in say China than in say Chile. As such, the history, postcolonial situ-
ation, politics, culture, geopolitical positioning, and place in the global economy
mediate the expression of the neoliberal in the national systems dealt with.

The introduction to the collection uses the verb “imprinted” to describe the
way this global phenomenon of neoliberalism touches down or is translated in
these different nations. Whatever word is used, we must acknowledge that there
are global, national, and local actors (individuals, groups, organisations) involved
politically in this seeming hegemony of the neoliberal. The neoliberal has been a
political project pursued by certain interests desiring to roll-back the egalitarian
achievements of Keynesian welfare statism.

As the collection illustrates, the impact of the neoliberal in education has
been through the restructuring of the state (new public management and net-
work governance), through privatisation and marketisiation and explicitly in
schooling through the Global Education Reform Movement (GERM). Yet, just
as with the broader neoliberal political framing, GERM manifests in different
ways in different national systems of schooling, and there are as well resist-
ances to it. While policy discourses in schooling now might flow globally, their
national and systemic manifestations are divergent and play out in different ways.
Furthermore, while global education policy discourses (e.g. GERM, a human
capital construction of the purposes of schooling, test-based accountability) flow
into national and local systems, they manifest in multiple and variegated ways
and are always rearticulated as they move to affect leadership and pedagogical
practices in schools. The nation-state has been affected by such global flows,
the globalisation of the economy, and global hegemony of the neoliberal, but it
remains important, but now works in different ways.

The collection was put together before the impact of the COVID-19 global
pandemic, which has strengthened the rise of nationalisms and ethno-nationalisms
in the face of neoliberal globalization. This emergence has been clearly manifest
in President Trump’s America First, Make America Great Again slogans, in Brexit
and in the rise of populist right wing governments across the globe (see Lingard,
2021). The pandemic has strengthened these new worrying nationalisms. Yet
within nations, the US being a good case in point, the neoliberal remains domi-
nant. This right-wing ethno-nationalism is a regressive, reactionary politics of
resistance to the neoliberal and will achieve nothing for the poor and disadvan-
taged. It is clear, though, that effective responses to the pandemic demand
effective local, global and national politics. This collection argues similarly in
respect of the depredations of the neoliberal on schooling and resistances to them.
There needs to be a multiscalar politics of opposition and resistance to the
neoliberal generally and specifically in schooling. Education International,
the global federation of teacher unions, is important in such politics, but so is the
work of leaders in national school systems and in local schools, the focus of
this collection.
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The focus of the neoliberal has been on continuous economic growth and as
such this focus neglects the effects of this ideology on our natural world in this
period of climate emergency, the age of the Anthropocene. The endangered
state of our planet and of all species must be an acknowledged context of moral,
politically aware and progressive educational leadership today. A central critique
here of the neoliberal is its erroneous and dangerous assumption of the infinite
nature of resources. In stark contrast, there needs to be acknowledgment of
the finite nature of our resources and consideration of how that anti-neoliberal
observation needs to be put into effect in schooling, specifically in relation to
environmental and sustainability education, but also more broadly, including in
leadership practices (Rappleye & Komatsu, 2020).

For me, the significance of this collection on school and system leadership in
this time of the neoliberal is that it stresses the deep morality and acute politi-
cal awareness necessary for effective, progressive and socially just leadership in
schooling at this moment. It also documents the vastly different conditions under
which such leaders work in different parts of the world. We also must acknowl-
edge that the concept of social justice needs to be continually rethought, recon-
ceptualised; as Nancy Fraser (2013) has so persuasively argued, globalization has
significant implications for how we conceptualise and rethink, as well as enact,
social justice today. Furthermore, the reconstitution of the concept in reductive
ways in many schooling systems though a test constructed concept (social justice
as the strength of the correlation between a student’s social class background and
test results) also needs to be retethered to a conceptual frame.

This collection does what many of the voluminous number of books on lead-
ership, and indeed on educational leadership, fail to do: that is, acknowledge
that effective leadership work is moral and political. This is why it has been
a (confronting) pleasure to write this Foreword. The book proffers confront-
ing accounts of the impact of the neoliberal, but these accounts also provide
insights that make hope practical rather than despair convincing in respect of
challenging the neoliberal in progressive ways and reconstituting more socially
just schooling.

Bob Lingard

Emeritus Professor, The University of Queensland

Professorial Fellow, Institute for Learning Sciences and Teacher Education
Australian Catholic University
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PREFACE

Khalid Arar, Deniz Orticii and Jane Wilkinson

This book examines the direct and indirect challenges posed by neoliberalism
faced by schools and educational systems across the globe. It does by drawing
on the voices of researchers and practitioners. As the defining political and eco-
nomic paradigm of our age (Apple, 2006), neoliberalism has shaped the current
educational landscape; spread its global education reforms or GER Ms (Sahlberg,
2012); and re/formed the work of school leaders and teachers through the rede-
fining of education as a commodity and private good within a market economy
(Ball, 2013; Blackmore, 2016; Fuller, 2019).

Within this frame, this book offers a critical view of the contemporary edu-
cational leadership challenges that are faced by schools and systems across the
globe when dealing with neoliberal discourses, policies, and ideologies. It aims
to answer the following questions:

1 What are the challenging school circumstances that emerge as a result of
neoliberal agendas around the world?

2 How do schools and education systems position themselves in such chal-
lenging contexts?

3 How does school leadership, policy, or praxis tackle direct or indirect neo-
liberal challenges in education in different countries?

In so doing, we aim to produce a glocal map which identifies the terrain of
challenges that schools and systems face, shaped by a neoliberal imprint.

We have classified the papers based on the types of challenges they have tack-
led in terms of direct or indirect outcomes of neoliberalism. The chapters are
located in two sections. The first section covers the direct drivers behind these
challenges and is entitled Challenges of Markets, Poverty and Privatization. The sec-
ond section covers the more indirect outcomes of neoliberalism and is entitled
Challenges of Immigration, Conflict and Social In/Justice.

Following the first chapter of the book which raises the call to explore and
map the educational challenges under neoliberalism across the globe by Khalid
Arar, Deniz Oriicii and Jane Wilkinson, the first section of the book exploring
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the direct imprint of neoliberal policies on educational spaces begins in Chapter 2
with a comparison of school leaders and teachers’ challenges in private schools in
Turkey and Arab schools in Israel .

Through the voices of the participants of an ongoing study, Deniz Oriicii
and Khalid Arar portray and compare the policy and school based challenges of
two contrasting contexts. It leads the authors to question the neoliberal poli-
cies determining the context and operation of privatisation in education. The
corporate agenda, market forces, and the marketization of teacher and princi-
pal labour, which deviate from core educational ideals, are powerful levers in
shaping the work of school leaders and teachers, and subsequently lead to these
practitioners enduring major pressures and dilemmas.

In Chapter 3, a challenging case from the Hong Kong context represents the
impact of performative culture of accountability. Paula Kiwan, Benjamin Yuet Man
Li and Trevor Tsz-lok Lee examine the unique challenging policy environment
confronting Hong Kong schools from the perspective of neoliberal discourses.
They reveal the reactive, as well as strategic responses of school leaders and
teachers in coping with these challenges.

Without a case from Chile, the impact of neoliberalism on educational leader-
ship would be incomplete. In Chapter 4, Romina Madrid Miranda, Claudia Cérdoba
Calquin and Catherine Flores Gomez offer an analytical view of two main reforms
that affect school leadership directly in Chile: the national voucher system and
the national system of quality assurance through testing. They vividly illustrate
how recent reforms that prohibit selection of students challenge principals to
move toward inclusive and collaborative approaches whilst conflicting with the
historical way principals have responded to the Chilean neoliberal agenda.

China, the world’s fastest growing economy, also poses the paradox of auton-
omy and accountability through a recent inspection reform which posed key
challenges for practitioners. In Chapter 5, Meng Tian and Xianjun Lan reflect on
the policy—practice decoupling in the Chinese education inspection system from
the 1970s to contemporary times under the Communist regime. While doing so,
they present a critical policy analysis of their findings and focus on how policies
have/have not been translated into practices.

In Chapter 6, we return to Turkey to read about the challenges facing rural
schools’ teachers. As the country has vast socioeconomic differences across
schools and regions, Ecem Karlidag-Dennis and Zeynep Temiz investigate the chal-
lenges that early childhood and primary education teachers and students experi-
ence from the teachers’ personal perspectives. They draw on critical education
theorists to analyse the related issues of privatization of education and class ine-
qualities as neoliberal policies. They examine how the privatization of public
education has resulted in regional differences in equity and economic security.

Taking the reader to another educational dimension and country, Maysaa
Barakat and Daniel Reyes-Guerra narrate in Chapter 7 on the USA context. They
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portray how, while maintaining elements of school leadership preparation pro-
gram curriculum tied to standards and accountability measures, a redesign team
rejected the inclusion of neoliberal vocabulary and conceptions as the lexicon
and theoretical framework for learning. Examining a partnership between a
school leadership program, a donor organization, and multiple districts engaged
in the redesign of a Master’s Degree program leading to assistant principal certi-
fication, they promote a language and lens of school leadership learning focused
on student holistic outcomes of success. The goal was to take a comprehensive
approach to school leadership that extended beyond the narrow focus/definition
of achievement and accountability.

In Chapter 8, Julia Mahfouz brings her conceptual insights into the Lebanese
experience as she examines the problems arising from the neoliberal practices
and discourses reproduced and transformed into this educational system. She
argues that the influence of neoliberalism has to a great extent undermined
social justice and the quality of education despite explicit intentions of bring-
ing communities together. Further, she contends that the competitive edge has
strengthened the Lebanese private educational system at the expense of the pub-
lic schools and the communities that these schools serve.

This section closes with Chapter 9, a comprehensive case study from Australia
by Katrina MacDonald, Jane Wilkinson and Corine Rivalland. They outline how the
leadership practices of three principals, working in some of the most disadvan-
taged areas in Victoria, Australia, are structured by and structuring of a public
education system heavily influenced by neoliberal ideologies and a performative
accountability culture. They focus on the highly gendered experiences of the
school leaders, which amounted to invisible labour, labour that was not valued or
measured in performative accountability regimes and yet was crucial in enhanc-
ing students’ academic and social outcomes.

Part 11, Challenges of Immigration, Conflict and Social InjJustice, deals with the
more indirect outcomes of neoliberalism. In this respect, the contributions here
lend themselves to the challenges of inequity, access, violence, racism and social
justice issues as a result of neoliberal ideolgies.

In Chapter 10, Eugenie A. Samier takes us to the Middle East and focus on
the challenges faced by school teachers and heads in the “failed” or “collapsed”
states of Syria and Yemen where a complex set of factors combine to produce an
extremely violent and insecure environment of war, terrorism, mortality, and
severe deprivation. They examine internationalising the educational adminis-
tration field to include the conditions under which schools operate in conflict
zone countries. They propose a new type of intersectionality theory that would
include the factors of “collapsed” or “"disintegrating” states such as Syria and
Yemen, which have experienced extreme violence and humanitarian crises.

Alison Taysum and Carole Collins Ayanlaja discuss in Chapter 11 the ways in
which education systems swing from one political ideology to another when
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there are changes in power in the government. They draw on evidence from
23 groundwork Case Studies from China, England, France, Israel (Arab per-
spective), Italy, Nigeria, Northern Ireland, Republic of Ireland, Russia, United
States (Higher Education perspective), Egypt, Finland, Greece, Israel (Jewish
perspective), Japan, Kazakhstan, South Korea, Germany, Hungary, Guyana,
India, Pakistan, and the US (K-12 perspective). The authors delve into the com-
monalities in schools and education systems around the world, shifting from
welfarism to neo liberalism while questioning whether the “kids are ok.”

In Chapter 12, we are informed about undertaking social justice leadership in
challenging circumstances in Trinidad and Tobago in schools with diverse popu-
lations. Rinnelle Lee-Piggott, Dyanis Contad-Popova and Dennis A. Conrad present
a tapestry of the nature of the socioeconomic challenges faced by three primary
and three secondary schools in Trinidad and Tobago, sharing their perspectives
on their social justice leadership practices within an educational landscape of
historical inequity. We read about how principals face a myriad of challenges
where they must engage in practices to facilitate student success, essentially tar-
geting “symptoms” of socioeconomic challenges.

Finally, in Chapter 13, Fella Lahmar presents us with the leadership challenges
faced by an Islamic School in the UK, which has to interpret “British” educational
values under neoliberal market dynamics, and the contradictions that ensue. She
examines changes to policy, considering how neoliberal ideals of market competi-
tion are shaping and reshaping the education system in Britain and how leaders
enable the alignment of their interpretation of “Islamic educational values” with
an Ofsted “outstanding” rating alongside parental market demands for “Islamic
schooling.” She expands on the challenges of change and diversity for Muslim
school leaders working within both educational policies’ enablers and constraints,
parental demands and the broader socio-political context. Twelve contributions
from different parts of the world exploring different contexts provide us with deep
insights into the various challenges faced by education professionals and schools
operating within various manifestations of neoliberal ideologies. Challenges are
manifest in a variety of forms in policy, leadership, and praxis and contextual ele-
ments trigger or alleviate the varied issues that ensue.

As we add the finishing touches to this book, in April 2020, the world strug-
gles with the unprecedented health crises of COVID-19, which has/will have
dramatic consequences for social, political and economic systems. The schools
and systems presented in this book are already in lockdown, and we can antici-
pate that they will face newer challenges in finances, delivery of education,
access, equity, social justice, and adverse forms of surveillance. These will defi-
nitely be the subject of investigation for researchers. We are witnessing how one
tiny virus can damage the “holy” idea of neoliberalism and weaken humankind.
We anticipate the challenging school circumstances portrayed in this book are
now likely to be exacerbated by this global pandemic.
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We hope you enjoy this book and that it contributes to a larger conversation
on the imprint and challenges for schools and their systems posed by neoliberal-
ism in local and global terms. In the end of the book, you will find our conclud-
ing thoughts providing a holistic look at the challenges, strategies, policy, and
practice reflected in the chapters towards building a glocal perspective.
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A CALL TO EXPLORE AND MAP
THE EDUCATIONAL CHALLENGES
UNDER NEOLIBERALISM ACROSS
THE GLOBE

Khalid Arar, Deniz Orticii and Jane Wilkinson

Neoliberalism has reinvented the notion of the individual citizen within the
nation state into a particular form of competitive self-interest that moves beyond
national boundaries (Blackmore, 2016, p. 6). Neoliberal economic theory has
come to dominate bipartisan responses to economic globalization in most
Anglophonic Western Democracies that were affected by the rapid processes
of de-industrialization as fast mobile global capital sought cheaper labor in Asia
and South America (Apple, 2012). Whereas some western economies adopted
structural adjustment policies to maintain their global competitive advantage,
structural adjustment was also imposed as an economic experiment by inter-
national monetary bodies such as the IMF (International Monetary Fund), the
World Bank, and the OECD (Organisation for Economic Co-operation and
Development). Structural adjustment, an economic orthodoxy of the right wing
in the United States, advocated deregulation of financial and labor markets,
reduction of state welfare expenditure, privatization of education and health,
and small government (Blackmore, 2016, p. 6). The hegemony of neoliberal-
ism along with its inequitable effects has subsequently reshaped the project of
compulsory education and compounded the challenges schooling systems face.
The implications of this movement raise key questions for us as educators,
for example: What is the purpose of education in a neoliberal economy? What
happens in regard to issues of equity, equality, and diversity?; What are the
implications for the broader goals of education beyond the market?; How do
schools and systems respond?; Who suffers the most from these reforms?; and
finally, how do school leaders and teachers survive, if at all? The project that
is this book emerged out of such questions and discussions with colleagues. In
this respect, we aim to contribute meaningfully to a larger conversation around
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how neoliberal values and ideals are variously imprinted into diverse educational
spaces and practices and the challenges experienced at school or system-level
across the globe. To achieve this goal, we have sought to uncover first the vari-
ous and unique challenges facing schools and second to understand the strategies
and practices employed by key actors within these schools or systems as they
variously navigate through a dominant global neoliberal agenda to better cater
for the needs of their students and societies.

Implications of Neoliberalism on Education

In terms of public education, researchers have argued that neoliberal govern-
mentality is “the key force affecting (and undermining) nation-states today”
(Olssen, Codd, & O’Neil, 2004, p. 13). The intensified assault on public educa-
tion is manifested in a number of ways including resource cutbacks and con-
straints and the increasing commodification of education (Apple, 2006; Ball,
2013). In addition to shaping educational systems across the globe, conserva-
tive ideologies and neoliberal policies have also impacted responses to the chal-
lenges faced by societies (Meshulam & Apple, 2014) such as economic instability,
wars, refugee flows, environmental damage, racism, sexism, and poverty (Arar,
Oriicii, & Waite, 2020; Miller, 2019). One of the key impacts of neoliberal poli-
cies and practices on education is the issue of exclusion for economic inequal-
ity, the politics of coloniality, and practices of exclusion within education have
historically functioned to perpetuate the privilege and power of the wealthy and
powerful within the neoliberal policy scape globally (Ball, 2017; Darder, 2009).

The global education reforms that arise from varied neoliberal agendas lead
to varying and complex outcomes in different education systems and schools
(Chitpin & Portelli, 2019). Neoliberalism represents a deep restructuring of the
cultural, social, political, and economic relations of state, market, and society
based on the politics of financial deregulation that sever the economy from social
realities. As such, local expressions of neoliberalism are an outcome of how hier-
archically ordered social groups are organized in relations of power concerning
the “goods” and “ills” of social life in the context of wider structures of oppor-
tunity and constraint (Jaffe & Quark, 2006). Thus, neoliberal policies at global
and local levels impact directly and indirectly on social systems in various nation
states (Carnoy, 2016; Keddie, 2012).

While neoliberalism does not have a scientific basis (English & Papa, 2018),
its emphasis on free markets, individualism, deregulation, privatization, and
welfare reform has direct outcomes through creating new rhetorical strategies,
identities, relationships, experts, and powers (Jaffe & Quark, 2006). For exam-
ple, in relation to education systems (Ball, 2012; Barker; 2011), these include
an emphasis on: marketization, commercialization and privatization of pub-
lic schools, voucher systems, League Tables, accountability and performance
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measures changed labor educators (Milner & Stevenson, 2019), and socioeco-
nomic deprivation.

Regardless of the direct or indirect outcomes of a neoliberal agenda (Rizvi
& Lingard, 2010), the ideologies that underpin it have created major challenges
within education systems and schools locally and globally (Gross, 2020). We
do not blatantly claim that neoliberalism is the only driver behind the challenges
encountered by schools, but its impact in shaping school systems globally is evi-
denced through a range of research (Apple, 2006; Ball, 2012), particularly in
terms of the new challenges it poses for schools and systems (O’Donoghue &
Clarke, 2019).

Mapping Educational Challenges Posed by Neoliberalism

In this respect, challenge may be interpreted as a relative term. The concept
“challenging school circumstances,” was initially associated with the UK con-
text (MacBeath et al., 2007). Yet, the challenges of schools are a global phenom-
enon. In the UK context, they relate to failing schools, struggles with OFSTED
(Office for Standards in Education, Children’s Services and Skills) inspections,
League tables, low student achievement (Harris & Chapman, 2004), and dealing
with multicultural education (Banks & Banks, 1995). However, these are not
the only challenges that schools face and they can be applied to any geographi-
cal region at different levels. As MacBeath et al. (2007) asserted, “this is a story
that could be told in Sydney, Hong Kong, Paris, or New York,” thus reflecting
the universality of challenging school circumstances. However, as Gronn and
Ribbins exhorted in 1996, context needs to be taken seriously in any considera-
tions about educational leadership. Capturing the daily realities of schools and
local education systems is critical as their individual contexts and geographies
mean that challenges take on different forms and occur at different levels, with
responses to these challenges varying in developed and underdeveloped societies
(Oplatka, 2019).

In terms of the relative nature of challenges in education, a disadvantaged or
an advantaged school facing a regime of high accountability endures their own
challenges in one part of the world, whereas a school without proper infrastruc-
ture in an underprivileged village in Africa, Latin America, or in a war zone in
the Middle East experiences very different particular challenges. This is not to
underestimate such challenges, but to make the obvious point that particular strat-
egies and solutions in their own contexts will be required. In short, the challenges
that schools and their systems face depend on their cultural, socio-political, and
economic contexts, which we, as scholars, cannot underestimate. The chapters in
this book illustrate this point very clearly challenging circumstances are not only
about the deprivation of peripheric groups but also apply to advantaged schools.
No matter what their geography and context, all schools experience diverse forms
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of challenges. Hence, our previous research has examined the forms that challeng-
ing school circumstances may take, particularly in terms of their global and local
neoliberal imprint (Arar, Kondakeci, & Taysum, 2019).

The most direct challenges that schools face are poverty and its conse-
quences such as inequity, deprivation, and issues in regard to accessing school-
ing. Research has highlighted that high levels of poverty distract from a school’s
ability to improve student achievement (Rumberger & Palardy, 2005; Ylimaki,
Jacobson, & Drysdale, 2007). Students living in poverty often experience poor
nutrition, inadequate health services, and higher rates of illiteracy and criminal
behavior, which in turn can result in high rates of student transience, absence,
and indiscipline (Ylimaki et al., 2007). These circumstances inevitably lead
to lower achievement and other problems experienced by students in poverty.
Given that schools are the main means of survival for underprivileged and/or
initially low achieving students (Scheerens & Bosker, 1997), the effectiveness of
schools is particularly critical for such students. Other challenges include major
differences in the quality of schooling experienced in rural and isolated areas,
as well as the issues experienced by migrant and indigenous populations (Arar,
2020; Ezzani & Brooks, 2019; Mulford et al., 2008). Globally, regardless of their
contexts, schools are already challenged with League Tables (MacBeath et al.,
2007), international examinations, performativity and uncertainty (Ball, 2000),
and with neoliberal market policies in the form of exogenous or endogenous
forms of privatization (Ball & Youdell, 2008; Blackmore, 2016).

Another group of challenges are indirect outcomes, which mostly accompany
one or more of the direct challenges noted above. Wars, political upheavals, and
socioeconomic crises, especially in the Middle East, Africa, and Asia, have led
to unprecedented numbers of displaced peoples (Arar, 2014; Arar et al., 2020;
Arar, Brooks, & Bogotch, 2019; Banks, 2017; Dryden-Peterson, 2016; Hatton,
2017; Waite, 2016) around the world, which directly impact the education sys-
tems of host countries. While statistics vary, by 2019, an unprecedented 70.8
million people around the world had been forced from home. Among them
are nearly 25.9 million refugees, over half of whom are under the age of
18 and in need of education (UNHCR, 2019). In this respect, schools and
their education systems face major challenges with the increasing numbers of
refugee students (Arar, 2014; Arar, Oriicii, & Ak Kii¢iikcayir, 2018; Wilkinson
& Kaukko, 2019).

In this respect, the needs of societies, schools, and children are endless and
diverse (Arar et al., 2019; Brooks & Watson, 2018; Ezzani & Brooks, 2019).
Thus, major challenges that educational policy-makers and practitioners face
include developing sustainable improvement in schools facing challenging cir-
cumstances according to their specific contexts. Determining “the right sort of
ingredients, mixed to suit the contexts and circumstances of individual schools”
(West, Ainscow, & Stanford, 2005, p. 77) locally and globally is critical.
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More specifically, economic and political crises are related to cultural/eth-
nic clashes and prejudice around the globe (Brooks & Watson, 2018; Ezzani &
Brooks, 2019; Oplatka & Arar, 2016). These, in turn, have brought extreme
challenges for schools with consequent racialized student populations (Banks,
2017). Host nations for immigrants, refugees, and displaced people are trying
to pursue various policies to integrate refugee student populations (Arar, 2020;
Arar et al., 2019; Mundy & Dryden-Peterson, 2011). Regardless of their experi-
ence, this has led to increasing levels of turbulence as schools grapple with diverse
populations with very particular needs (Norberg & Gross, 2018). As such, there
is a growing need to reconcile national and multicultural discourses (Banks,
2017; Wilkinson, 2018) in education policy and practice. Therefore, integra-
tion, inclusivity, social justice, and building social cohesion (Blackmore, 2016;
Bogotch & Shields, 2014; Brooks, Normore, & Wilkinson, 2017; Theoharis,
2009; Waite & Arar, 2020) are some of the concepts that require immediate
attention in leading schools with these challenges (Waite & Bogotch, 2017). On
the one hand, concepts such as multicultural, intercultural education, and social
cohesion are discussed together as a remedy for socially just schools (Brooks et
al., 2017; Wilkinson et al., 2018) and as a more appropriate response to the new
context of globalization and the increasing convergence of different languages,
religions, cultural behavior, and ways of thinking (Arar et al., 2019; Portera,
2008). On the other hand, some scholars approach the use of such words with
caution as they allege that these concepts already signify a form of othering,
discrimination, and a move toward standardization as a reflection of neoliberal
policies (Portelli & Konecny, 2013). Even the use and meaning making of the
word “cultural diversity” is under debate, despite its attempt to promote social
justice (Blackmore, 2016). Hereby, the discursive ideology of White supremacy
is alleged to be produced (Brooks & Watson, 2018; Fylkesnes, 2018) and xeno-
phobia, alienation, and marginalization are still to be faced in different schools
sites (Arar, 2014; Arar et al., 2019).

We assume that neither a purely local nor global approach is possible in ana-
lyzing the challenges of schools and their systems around the globe which have
been influenced by neoliberalism. Therefore, the book adopts a glocal perspec-
tive. In a world where policies travel globally (Lingard, Rawolle, & Taylor, 2005)
as if local needs were ubiquitously the same, the book provides a glocal perspec-
tive to understand and analyze the experiences of schools and systems in differ-
ent parts of the world as part of a “vast supermarket” of neoliberal educational
policies (Apple, 2006).

Global capital, in its current neoliberal form in particular, leads to human
degradation and inhumanity and has increased social class inequalities within
states and globally. These effects are increasing (racialized and gendered) social
class inequality within states, with markets exacerbating existing inequalities
(Blackmore, 2016). Under these conditions, school leadership plays a significant
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role (Jacobson, 2011) realizing the purpose of schooling and meeting the needs
of students and society across diverse contexts. However, this is a form and spirit
of leadership that recognizes a broader understanding of education, beyond nar-
row definitions of school improvement as defined by league tables and national
and international testing regimes (English & Papa, 2018; Waite & Bogotch,
2017; Wilkinson, 2017).

Thus, a critical point for educators facing varied challenging circumstances is
how to cultivate the necessary skills, dispositions, values, and actions for dem-
ocratic citizenry among their students (Waite & Arar, 2020). As such, there is
a growing scholarly interest on the leadership in schools facing extremely chal-
lenging circumstances (Ahumada, Galdames, & Clarke, 2015; Bush, Joubert,
Kiggundu, & van Rooyen, 2010; MacBeath et al., 2007; Smith & Bell, 2014),
particularly in terms of the critical and ethical practices necessary to transform the
undesirable features of schools and societies into desired ones (Blackmore, 2016).

Critical and ethical practice, in this respect, requires a wider perspective
of leadership in schools (Gross, 2020). In order to deal with such undesirable
features such as racism, classism, and sexism in educational practice; prejudice
against particular religious or regional groups or those with a range of disabili-
ties, social and intellectual disadvantages, criticality, and ethics need to operate
in a way that brings about a transformation of culture and social relations within
the school. It also requires considerable social skills of advocacy, intergroup
relations, team building, and inspiration without domination (Grace, 2000, p.
238). A critical-democratic engagement with education is essential to realize the
authentic purpose of education (Portelli & McMahon, 2004). This is particularly
the case in terms of the impact of neoliberal education policies, which include
the instrumentalization of teachers, dehumanizing of students as classrooms are
turned into spaces of performance and efficiency with no space for any genuine
engagement with social problems, political issues, or cultural critique (Portelli
& Konecny, 2013). It is the spirit of this critical-democratic engagement with
education that underpins the formation of and contributions to this book.

References

Ahumada, L., Galdames, S., & Clarke, S. (2015). Understanding leadership in schools fac-
ing challenging circumstances: A Chilean case study. International Journal of Leadership in
Education, 19(3),264—279. doi: 10.1080/13603124.2015.1048744.

Apple, M. W. (2006). Educating the “right” way: Markets, standards, God, and inequality.
New-York: Taylor & Francis.

Apple, M. W. (2012). Knowledge, power, and education: The selected works of Michael W Apple.
New York: Routledge.

Arar, K. (2014). Gender discourse in an Arab-Muslim high school in Israel: Ethnographic
case study. Journal of Educational Change, 15(3),281-301.

Arar, K. (2020). School leadership for refugees’ education. New York: Routledge.



Educational Challenges under Neoliberalism 7

Arar, K., Brooks, J., & Bogotch, I. (2019). Education, immigration and migration: Policy, leadership
and praxis for changing world (pp. 1-12). Bingley: Emeral.

Arar, K., Kondakei, Y., & Taysum, A. (2019). The imposition of government education
policy initiatives and school enactment: Uncovering the responses of school principals.
Journal of Educational Administration and History, 51(4), 295-300.

Arar, K., Oriicii, D., & Ak Kiiciikcayir, G. (2018). Culturally relevant school leader-
ship for Syrian refugee students in challenging circumstances. Educational Management
Administration & Leadership, 47(6), 960-979.

Arar, K., Oriicii, D., & Waite, D. (2020). Understanding leadership for refugee education:
Introduction to the special issue. International Journal of Leadership in Education, 23(1), 1-6.

Ball, S. J. (2000). Performativities and fabrications in the education economy: Towards the
performative society? [Paper presented as the Frank Tate memorial lecture and keynote
address to the AARE Conference (1999: Melbourne).|. Australian educational researcher,
27(2), 1.

Ball, S.]. (2012). Global education inc: New policy networks and the neo-liberal imaginary. New York,
NY: Routledge.

Ball, S.]J. (2013). Foucault, power, and education. New York, NY: Routledge.

Ball, S.J. (2017). Laboring to relate: Neoliberalism, embodied policy, and network dynamics.
Peabody Journal of Education, 92(1), 29—41.

Ball, S. J., & Youdell, D. (2008). Hidden privatisation in public education. Brussels: Education
International.

Banks, J. A. (2017). Citizenship education and global migration: Implications for theory, research and
teaching. New York, NY: American Educational Research Association.

Banks, C. A., & Banks, J. A. (1995). Equity pedagogy: An essential component of multicul-
tural education. Theory into Practice, 34(3), 152—158.

Barker, B. (2011). Frozen pendulum? Journal of Educational Administration and History, 44(1),
65-88.

Blackmore, J. (2016). Educational leadership and Nancy Fraser. London: Routledge.

Bogotch, L., & Shield, C. (2014). International handbook of educational leadership and social (in)
Jjustice. Dordrecht: Springer.

Brooks, J., Normore, A., & Wilkinson, J. (2017). School leadership, social justice and immi-
gration: Examining, exploring and extending two frameworks. International Journal of
Educational Management, 31(1), 3-26.

Brooks, J. S., & Watson, T. N. (2018). School leadership and racism: An ecological perspec-
tive. Urban Education, 54(5), 631—655.

Bush, T, Joubert, R, Kiggundu, E., & van Rooyen, J. (2010). Managing teaching and learn-
ing in South African schools. International Journal of Educational Development, 30, 162—-168.

Chitpin, S., & Portelli, J. P. (Eds.). (2019). Confronting educational policy in neoliberal times:
International perspectives. New York, NY: Routledge.

Carnoy, M. (2016). Educational policies in the face of globalization: Whither the nation
state? In K. Munday, A. Green, B. Lingard, & A. Werger (Eds.). The handbook of global
educational policy (pp. 20—42). Chester: John Wiley & Sons.

Darder, A. (2009). Imagining justice in a culture of terror: Pedagogy, politics, and dissent. In
S., Macrine (ed.), Critical pedagogy in uncertain times (pp. 151-166). Palgrave Macmillan,
New York.

Dryden-Peterson, S. (2016). Refugee education in countries of first asylum: Breaking open
the black box of pre-resettlement experiences. Theory and Research in Education, 14(2),
131-148.



8 K Arar, D Oriicii and | Wilkinson

English, EW., & Papa, R. (2018). A discursive analysis of neoliberal policies and practices
in education. In R.. Papa, & S.W.J. Armfield (Eds.), The Wiley handbook of educational policy
(pp- 3—27). Medford: Wiley Blackwell.

Ezzani, M., & Brooks, M. (2019). Culturally relevant leadership: Advancing critical conscious-
ness in American Muslim students. Educational Administration Quarterly, 55(5), 781-811.
Fylkesnes, S. (2018). Whiteness in teacher education research discourses: A review of the
use and meaning making of the term cultural diversity. Teaching and Teacher Education,

71,24-33.

Grace, G. (2000). Research and the challenges of contemporary school leadership: The
contribution of critical scholarship. British_Journal of Educational Studies, 48(3), 231-247.

Gronn, P, & Ribbins, P. (1996). Leaders in context: Postpositivist approaches to understand-
ing educational leadership. Educational Administration Quarterly, 32(3), 452—473.

Gross, S. (2020). Applying turbulence theory to educational leadership in challenging times. London:
Routledge.

Harris, A., & Chapman, C. (2004). Improving schools in difficult contexts: Towards a differ-
entiated approach. British_Journal of Educational Studies, 52(4), 417-431.

Hatton, T. (2017). Refugees and asylum seekers, the crisis in Europe and the future of
policy. Economic Policy, 32(91), 447—496.

Hill, D., & Kumar, R.. (Eds.). (2012). Global neoliberalism and education and its consequences. New
York: Routledge.

Jacobson, S. (2011). Leadership effects on student achievement and sustained school success.
The International Journal of Educational Management, 25(1), 33—44.

Jaffe, J., & Quark,A. A. (2006). Social cohesion, neoliberalism, and the entrepreneurial com-
munity in rural Saskatchewan. The American Behavioral Scientist, 50(2), 206—225.

Keddie, A. (2012). Schooling and social justice through the lenses of Nancy Fraser. Critical
Studies in Education, 53(3), 263-279.

Lingard, B., Rawolle, S., & Taylor, S. 1 (2005). Globalizing policy sociology in education:
Working with Bourdieu. Journal of Education Policy, 20(6), 759-777.

MacBeath, J., Gray, J., Cullen, J., Frost, D., Steward, S., & Swaffield, S. (2007). Schools on the
edge: Responding to challenging circumstances. London: Paul Chapman.

Meshulam, A., & Apple, M. W,, &. (2014). Interrupting the interruption: neoliberalism
and the challenges of an antiracist school. British Journal of Sociology of Education, 35(5),
650-669.

Miller, P. (2019). Race and ethnicity in educational leadership. In T. Bush, L. Bell, & D.
Middlewood (Eds.), Principles of educational leadership and management (pp. 223-238).
London: Sage Publications.

Milner, A., & Stevenson, H. (2019). Teacher professionalism in England: Teachers’ work at
the sharp end of neoliberal education reform. In S. Chitpin, & J. P. Portelli (Eds.),
Confronting educational policy in neoliberal times: International perspectives (pp. 101-114).
New York, NY: Routledge.

Mulford, B., Kendall, D., Ewington, J., Edmunds, B., Kendall, L., & Silins, H. (2008).
Successful principalship of high-performance schools in high-poverty communities.
Journal of Educational Administration, 46(4), 461-480.

Mundy, S., & Dryden-Peterson, K. (2011). Educating children in conflict zones: Research, policy
and practice for systemic change. New York, NY:Teachers College Press.

Norberg, K., & Gross, S.]. (2018). Tirbulent ports in a storm: The impact of newly arrived students
upon schools in Sweden. Paper presented at the AERA Conference, April 13-17 2018,
New York, NY.



Educational Challenges under Neoliberalism 9

O’Donoghue, T., & Clarke, S. (2019). New directions in research on education reconstruction in
challenging circumstances: The theory and history of education monograph series volume 1.London:
Queen’s University Library.

Olssen, M., Codd, J., & O’Neil, A. M. (2004). Education policy. Globalization, citizenship and
democracy. London: Sage Publications.

Oplatka, I. (2019). Reforming education in developing countries: From neoliberalism to communitari-
anism. London: Routledge.

Oplatka, I., & Arar, K. H. (2016). Leadership for social justice and the characteristics of tradi-
tional societies: Ponderings on the application of western-grounded models. International
Journal of Leadership in Education, 19(3), 352-369.

Portelli, J. P, & Konecny, C. P. (2013). Neoliberalism, subversion and democracy in educa-
tion. Encounters in Theory and History of Education, 14, 87-97.

Portelli, ]J. P., & McMahon, B. (2004). Why critical-democratic engagement. Journal of Maltese
Education Research, 2(2), 39-45.

Portera, A. (2008). Intercultural education in Europe: Epistemological and semantic aspects.
Intercultural Education, 19(6), 481-491.

Rizvi, E, & Lingard, B. (2010). Globalizing education policy. London/New York, NY: R outledge.

Rumberger, R. W, & Palardy, G. J. (2005). Test scores, dropout rates, and transfer rates as
alternative indicators of high school performance. American Educational Research Journal,
42(1),3-42.

Scheerens, ., & Bosker, R. (1997). The foundations of educational effectiveness. Oxtord: Pergamon.

Smith, P, & Bell, L. (2014). Leading schools in challenging circumstances: Strategies for success.
London: Bloomsbury Academic.

Theoharis, G. (2009). The school leaders our children deserve: Seven keys to equity, social justice and
school reform. New York, N'Y: Teachers College Press.

UNHRC (2019). Figures at a glance statistical yearbooks. Retrieved from http://www.unhcr.
org

Waite, D. (2016). The where and what of education today: A leadership perspective.
International Journal of Leadership in Education, 19(1), 101-109.

Waite, D & Bogotch, I. (2017). Working within radical pluralism: Reconstructing educa-
tional leadership. In D. Waite, & I. Bogoch (Eds.), International handbook of leadership in
education (pp. 1— 27). New-York: John Wiley & Sons, Inc.

West, M., Ainscow, M., & Stanford, J. (2005). Sustaining improvement in schools in chal-
lenging circumstances: A study of successtul practice. School Leadership & Management,
25(1), 77-93.

Waite, D., & Arar, K. (2020). Problematizing the Social in Social Justice Education, In: R,
Papa (ed.), Handbook on Promoting Social Justice in Education (pp.1-23). Springer.

Wilkinson, J. (2017). Reclaiming education in educational leadership. In P. Grootenboer,
C. Edwards-Groves, & S. Choy (Eds.), Practice theory perspectives on pedagogy and
education: Praxis, diversity and contestation (pp. 231-241). Singapore: Springer. doi:
10.1007/978-981-10-3130-4_12

Wilkinson, J. (2018).“We'’re going to call our kids ‘African aussies’”: Leading for diversity in
regional Australia. In J. Wilkinson, & L. Bristol (Eds.), Interrogating educational leadership:
Examining leadership as a culturally-constructed practice (pp. 54—74). Singapore: Routledge.

Wilkinson, J., & Kaukko, M. (2019). Leading for praxis and refugee education: Orchestrating
ecologies of socially just practices. In K. Arar, J. S. Brooks, & 1. Bogotch (Eds.), Education,
immigration and migration: Policy, leadership and praxis for a changing world (pp. 109-130).
Bingley: Emerald Publishing.


http://www.unhcr.org
http://www.unhcr.org

10 K Arar, D Oriicii and | Wilkinson

Wilkinson, J., Walsh, L., Keddie, A., Howie, L., Sum, N., & Longmuir, E (2018). Leading for
social cohesion: How principals respond to ‘challenging conversations’ about social and political vola-
tilities and disharmonies. Retrieved from https://research.monash.edu/en/publications/
leading-for-social-cohesion-how-principals-respond-to-challenging

Ylimaki, R., Jacobson, S., & Drysdale, L. (2007). Making a difference in challenging, High-
poverty schools: Successful principals in the US, England and Australia. School Effectiveness
and School Improvement, 18(4), 361-381.


https://research.monash.edu
https://research.monash.edu

References

Aghbaria, A., Daibes, S., & Muft, A. (2020). Between collaboration and conflict: The explora-
tion of micropolitical processes during reform enactment in an Arab junior high school
in Israel. Educational Review. doi: 10.1080/00131911.2019.1705249.

Akyol, B., & Yilmaz, T. (2016). Ozel Okullarda Markalagma: Aydin Tlindeki Ozel Okullarin
Markalagma Politikalar1. Yonetim Bilimleri Dergisi, 14(28), 385-407.

Anderson, G. L., & Donchik, L. M. (2016). Privatizing schooling and policy making: The
American Legislative Exchange Council and new political and discursive strategies of’
education governance. Educational Policy, 30(2), 322-364.

Apple, M. W. (2006). Educating the ‘Right Way’. Markets, standards, god, and inequality. New
York: Routledge.

Apple, M. W. (2012). Knowledge, power, and education: The selected works of Michael W Apple.
New York: Routledge.

Arar, K. (2012). Israeli education policy since 1948 and the state of Arab education in Israel.
Italian Journal of Sociology of Education, 1,113—145.

Arar, K., & Abu-Asbe, K. (2013). ‘Not just location’: Attitudes and perceptions of educa-
tion system administrators in local Arab governments in Israel. International Journal of
Educational Management, 27(1), 54—73.

Arar, K., & Haj-Yehia, Q. (2016). Higher education abroad: Trends among the indigenous
Palestinian Arab minority in Israel. In D. M. Velliaris & Coleman-George, D. (Eds.).
Handbook of research on study abroad programs and outbound mobility (pp.66—87).- Hershey
PA: IGI Global.

Arar, K., & Ibrahim, E (2016). Education for national identity: Arab schools principals and
teachers dilemmas and coping strategies. Journal of Education Policy, 31(6), 681-693.

Arar, K., & Massry-Herzallah, A. (2019). Supervisors in the Arab education system: Between
governability, duality and empowerment, through a state of turbulence. In A. Taysum,
& K. Arar (Eds.), Turbulence in six International education governance-systems (pp. 153—178).
London: Emerald Publishing.

Arar, K., Turan, S., Barakat, M., & Oplatka, I. (2017). The characteristics of educational
leadership in the Middle East: A comparative analysis of three nation-states. In D. Waite,
& I.Bogoch (Eds.), International handbook of leadership in education (pp. 355-373). New-York:
John Wiley & Sons, Inc.

Ball, S. J. (1993). Education policy, power relations and Teachers’ work. British Journal of
Educational Studies, XXXI.2,106—121.

Ball, S.J. (2009). Privatising education, privatising education policy, privatising educational
research: Network governance and the ‘competition state’. Journal of Education Policy,
24(1), 83-99.

Ball, S.J. (2013). Foucault, power, and education. New York: Routledge.

Ball, S. J., & Youdell, D. (2008). Hidden privatisation in public education. Brussels: Education
International.

Belfield, C. R., & Levin, H. M. (2002). Education privatization: Causes, consequences, and plan-
ning implications. Paris: UNESCO.

Blackmore, J. (2016). Educational leadership and Nancy Fraser. London: Routledge.

Burch, P. (2009). Hidden markets: The new education privatization. New York: Routledge.



Buyruk, H. (2015). Current developments in school Education in Turkey: Education
‘reforms’ and teacher trade union responses. FORUM: for Promoting 3-19 Comprehensive
Education, 57(2), 147-165.

Carnoy, M. (2016). Educational policies in the face of globalization: Whither the nation
state? In K. Munday, A. Green, B. Lingard, & A. Werger (Eds.), The handbook of global
educational policy (pp. 20—42). Chichester: John Wiley & Sons.

Courtney, S.]. (2018). Privatising educational leadership through technology in the Trumpian
era. Journal of Educational Administration and History, 50(1), 23-31.

Darling-Hammond, L. (2010). The flat world and education: How American’s commitment to
equity will determine our future. New York, NY:Teachers College Press.

David-Hadar, 1. B. (2009). School resource allocation in Israel: Is it designed to improve?
Education and Society, 27(1), 77-109.

Degan-Bouzaglo, N. (2010). Aspects of privatization in the education system. Tel Aviv: Edva
Center.

Fuller, K. (2019). “That would be my red line”: An analysis of headteachers’ resistance of
neoliberal education reforms. Educational Review, 71(1), 31-50.

Gibton, D. (2011). Post-2000 law-based educational governance in Israel: From equality to
diversity. Educational Management, Administration and Leadership, 39(4), 434—454.

Hill, D., & Kumar, R. (Eds.). (2012). Global neoliberalism and education and its consequences.
New York: Routledge.

Ichilov, A. (ed.) (2010). Privatization and commercialization of public education (pp. 209-235). Tel
Aviv: Ramot.

Inal, K., & Akkaymak, G. (Eds.). (2012). Neoliberal transformation of education in Turkey: Political
and ideological analysis of educational reforms in the age of the AKP. Dordrecht: Springer.
Kaya, E. (2009). Ozel okul Ggretmenlerinin duygusal emek davianigini algilama bigimleri ile ig
doyumlar ve is stresleri arasindaki iligki. (Master’s thesis). Maltepe Universitesi, Sosyal

Bilimler Enstitiisti.

Kider, M. (2010). Trends of privatization in education in the Arab sector in the second
millennium. In A. Ichilov (Ed.), . Privatization and commercialization of public education (pp.
209-235). Tel Aviv: Ramot.

Marshall, C., & Rossman, G. B. (2014). Designing qualitative research. London: Sage.

Ministry of National Education. (2019). National education statistics, formal education
2018/19.Retrieved fromhttps://sgb.meb.gov.tr/meb_iys_dosyalar/2019_09/30102730_
meb_istatistikleri orgun egitim 2018_2019.pdf.

Oplatka, I. (2002). The emergence of educational marketing: Lessons from the experiences
of Israeli principals. Comparative Education Review, 46(2),211-233.

Priest, G. L. (1988). Introduction: The aims of privatization. Yale Law & Policy Review, 6(1),
1-5.

Rooks, N. (2017). Cutting school: Privatization, segregation, and the end of public education.
London: The New Press.

Sahlberg, P. (2016).The global educational reform movement and its impact on schooling.
In K. Munday, A. Green, B. Lingard, & A. Werger (Eds.), The handbook of global educa-
tional policy (pp. 128—144). Chichester: John Wiley & Sons.

Sattler, P. (2012). Education governance reform in Ontario: Neoliberalism in context.
Canadian Journal of Educational Administration and Policy, 218, 1-28.

Simsek, H. (2018). Tiirkiye'de devlet okulu neden hedefte? Ankara: Seckin.


https://sgb.meb

Tooley,]., & Dixon, P. (2006). ‘De facto’ privatisation of education and the poor: Implications
of a study from sub-Saharan Africa and India. Compare: A Journal of Comparative and
International Education, 36(4), 443—462.

Tiirkoglu, M. E., & Aypay, A. (2015). Ozel okul 68retmenlerinin Ggretmen hesap
verebilirlifine dair diisiinceleri. Egitimde Politika Analizi, 4(1), 7-32.

Verger, A., Fontdevila, C., & Zancajo, A. (2017). Multiple paths towards education privati-
zation in a globalizing world: A cultural political economy review. Journal of Education
Policy, 32(6), 757-787.

Wang, C. L. (2011). Power/knowledge for educational theory: Stephen Ball and the recep-
tion of Foucault. Journal of philosophy of education, 45(1), 141-156.

Zeybekoglu, A. (2007). Pazarlama ve Ozel Okullar: Okul Miidiirlerinin Hedef Pazarlamadaki
Rolii. HAYEF Journal of Education, 4(1), 173—186.

Bray, M. (1996). Privatisation of secondary education: Issues and policy implications. Paris: United
Nations Educational, Scientific and Cultural Organization.

Braedley, S., & Luxton, M. (Eds.). (2010). Neoliberalism and everyday life. Montreal & Kingston:
McGill-Queen’s University Press.

Cabalin, C. (2012). Neoliberal education and student movements in Chile: Inequalities and
malaise. Policy Futures in Education, 10(2), 219-228.

Chan, D., & Tan, J. (2008). Privatization and the rise of direct subsidy scheme schools and
independent schools in Hong Kong and Singapore. International Journal of Educational
Management, 22(6), 464—487.

Cheng,Y. C. (2009). Hong Kong educational reforms in the last decade: Reform syndrome
and new developments. International Journal of Educational Management, 23(1), 65—86.
Connell, R. (2013). The neoliberal cascade and education: An essay on the market agenda

and its consequences. Critical Studies in Education, 54(2), 99—112.

Census and Statistics Department (C&SD) (2018). Hong Kong annual digest of statistics (2018
ed.). Hong Kong: Printing Department.

Constitutional and Mainland Affairs Bureau (CMAB), Hong Kong Special Administrative
Region Government (2016). Gross enrolment ratio and completion rate for education. Constitutional
and Mainland Affairs Bureau, Hong Kong Special Administrative Region Government.

Education Department (ED) (1991). General administration circular (14/91: The direct subsidy
scheme. Hong Kong: Education Department.

Education Department (ED) (2001). Circular memorandum No. 210/2001: Direct subsidy
scheme: Hong Kong: Education Department

Espeland, W. N., & Sauder, M. (2016). Engines of anxiety: Academic rankings, reputation, and
accountability. New York: Russell Sage Foundation.

Fleming, M. (2016). Hong Kong’s growing shortage of university places. Time out. Retrievedfrom
https://www.timeout.com/hong-kong/en-hongkong/hong-kongs-growing-
shortage-of-university-places-051816.

Graeber, D. (2015). The utopia of rules: On technology, stupidity, and the secret joys of bureaucracy.
London: Melville House Publishing.

Joint University Programmes Admissions System (JUPAS) (2018). Main round offer statistics.
Hong Kong Special Administrative Region Government Retrieved from https://www.
jupas.edu.hk/en/statistics/main-round-offer/

Kwan, P. (2011). Development of school leaders in Hong Kong: Contextual changes and
future challenges. School Leadership and Management, 31(2), 165—177.


https://www.timeout.com
https://www.timeout.com
https://www.jupas.edu.hk
https://www.jupas.edu.hk

Lee, T., Cheng,Y. C., & Ko, J. (2018). Curriculum reform with a school-based approach:
Intellectual, structural and cultural challenges. School Leadership & Management, 38(3),
278-301.

Lingard, B., Martino, W., & Rezai-Rashti, G. (2013). Testing regimes, accountabilities and
education policy: Commensurate global and national developments. Journal of Education
Policy, 28(5), 539-556.

Martinez, E., & Garcia, A. (2000). What is neoliberalism? A brief definition for activists Corp Watch
[Online]. Retrieved from http://www.corpwatch.org/article.php?id=376

Meyer, H. D., & Benavot, A. (Eds.) (2013). PISA, power, and policy: The emergence of global edu-
cational governance. Oxford: Symposium Books Ltd.

Meyer, J. W. (1977). The effects of education as an institution. American Journal of Sociology,
83(1), 55-77.

Morris, P. (2004). Teaching in Hong Kong: Professionalization, accountability and the state.
Research Papers in Education, 19(1), 105-121.

Tam, EW. (2007). Rethinking school and community relations in Hong Kong. International
Journal of Educational Management, 21(4), 350-366.

Tse, T. K. C. (2005). Quality education in Hong Kong: The anomalies of managerialism
and marketization. In Education reform and the quest for excellence: The Hong Kong story (pp.
99-123).

Walker, A., & Ko, J. (2011). Principal leadership in an era of accountability: A perspective
from the Hong Kong context. School Leadership & Management, 31(4), 369-392.

Woo, D. (2014). Neoliberalism in two Hong Kong school categories. Current Issues in
Comparative Education, 16(1), 37—48.

Aedo, C., & Sapelli, C. (2001). El sistema de vouchers en educacién: Una revision de la teoria
y evidencia empirica para Chile. Estudios Pitblicos, 82, 35-82.

Bellei, C. (2015). El gran experimento: Mercado y privatizacion de la educacion chilena. Santiago:
LOM.

Beyer, H., & Eyzaguirre, S. (2014). Perfeccionamiento del financiamiento escolar y alter-
nativas para terminar con el financiamiento compartido. Puntos de Referencia, 371, 1-14.
Centro de Estudios Pablicos (CEP).

Bruns, B., Filmer, D., & Patrinos, H. A. (2011). Making schools work: New evidence on account-
ability reforms. Washington, DC: The World Bank.

Canales, M., Bellei, C., & Orellana, V. (2016), ;Por qué elegir una escuela privada subven-
cionada? Sectores medios emergentes y eleccion de escuela en un sistema de mercado.
Estudios Pedagdgicos, 52(3), 89—109.

Carrasco, A. (2013). Mecanismos performativos de la institucionalidad educativa en Chile:
Pasos hacia un nuevo sujeto cultural. Observatorio Cultural, 15(1), 4-10.

Carrasco, A., Donoso, A., & Mendoza, M. (2016). La dimensién ético—politica de la elec-
cién de escuela: Dilemas en familias chilenas de élite. In J. Corvalan, A. Carrasco, & J.
E. Garcia Huidobro (Eds.), Mercado escolar y oportunidad educacional. Libertad, diversidad y
desigualdad (pp. 301-335). Santiago: CEPPE, Ediciones UC.

Carrasco, A., & Fromm, G. (2016). How local market pressures shape leadership practices:
Evidence from Chile. Journal of Educational Administration and History, 48(4), 290-308.
Carrasco, A., & Gonzilez, P. (2017). Liderazgo para la Inclusion y para la justicia social: E1
desafio del liderazgo directivo ante la implementacién de la Ley de Inclusion Escolar en

Chile. Educacién y Ciudad, 33,63-74.


http://www.corpwatch.org

Carrasco, A., Gutierrez, G., & Flores, C. (2017). Failed regulations and school composition:
Selective admission practices in Chilean primary schools. Journal of Education Policy, 32(5),
642-672.

Carrasco, A., & Honey, N. (2019). Nuevo sistema de admisién escolar y su capacidad de atenuar la
desigualdad de acceso a colegios de calidad: Al inicio de un largo camino (Serie de Estudios en
Justicia Educacional No. 1). Santiago: Centro de Justicia Educacional.

Centro de Estudios CEM MINEDUC (2019a). Minuta 06, agosto 2019, Minuta de variacién
de matricula preliminar. Retrieved from https://centroestudios.mineduc.cl/wp-content/
uploads/sites/100/2019/08/MINUTA-6_MatriculaPreliminar.pdf

Cérdoba, C. (2014). La eleccién de la escuela en sectores pobres: Resultados de un estudio
cualitativo. Psicoperspectivas, 13(1), 56—67.

Contreras, D., Sepulveda, P, & Bustos, S. (2010). When the schools are the ones that choose:
The effect of screening in Chile. Social Science Quarterly, 91(5), 1249-1368.

Elacqua, G. (2012). The impact of school choice and public policy on segregation: Evidence
from Chile. International Journal of Educational Development, 32(3),444—453.d0i:10.1016/j.
jedudev.2011.08.003

Elacqua, G., Montt, P, & Santos, H. (2013). Evidencias para eliminar — gradualmente — el
financiamiento compartido. Claves de Politica Piiblica, 14. Instituto de Politicas Puablicas,
Universidad Diego Portales.

Falabella, A., & Ramos, C. (2019). La larga historia de las evaluaciones nacionales a nivel
escolar en Chile. Cuadernos chilenos de Historia de la Educacién, 11, 66—98.

Falabella, A., Seppinen, P, & Raczynski, D. (2015). Growing tolerance of pupil selection:
Parental discourses and exclusionary practices in Chile and Finland. In P. Seppinen, A.
Carrasco, M. Kalalahti, R. Rinne, & H. Simola (Eds.), Contrasting Dynamics in Education
Politics of Extremes (pp. 121-138). Netherlands: Sense Publishers.

Flessa, J., Bramwell, D., Fernandez, M., & Weinstein, J. (2018). School leadership in
Latin America 2000-2016. Educational Management Administration & Leadership, 46(2),
182-206.

Flores, C., & Carrasco, A. (2013). (Des)igualdad de oportunidades para elegir escuela. Preferencias,
libertad de eleccion y segregacion escolar (Documento de Referencia 02). Santiago: Espacio
Publico.

Flores, C. (2012). Téacher induction in Chile: A study of policy and practice. (Doctoral dissertation).
Charles Sturt University. Retrieved from https://trove.nia.gov.au/version/ 189606736

Godoy, E, Salazar, E, & Trevifio, E. (2014). Practicas de seleccion en el sistema escolar chileno:
Requisitos de postulacidon y vacios legales. Informes para la Politica Educativa. Centro de
Politicas Comparadas de Educacién. Universidad Diego Portales, Chile.

Gubbins, V. (2014). Estrategias educativas de familias de clase alta. Un estudio exploratorio.
Revista Mexicana de Investigacion Educativa RMIE, 19(63), 1069-1089.

Hernandez, M., & Raczynski, D. (2015). Eleccién de escuela en Chile: De las dindmicas
de distincién y exclusion a la segregacion socioeconémica del sistema escolar. Estudios
Pedagdgicos, 41(2), 127-141.

Herrera, J., Reyes, L., & Ruiz, C. (2018). Escuelas gobernadas por resultados: Efectividad
escolar y politicas educacionales de la transiciéon democritica, Chile 1990-2017.
Psicoperspectivas, 17(2), 1-12.

Holm, A. S., & Lundstréom, U. (2011). “Living with Market forces” Principals’ perceptions
of Market competition in Swedish Upper secondary school education. Education Inquiry,
2(4), 601-617.


https://centroestudios.mineduc.cl
https://centroestudios.mineduc.cl
https://trove.nia.gov.au

Klein, N. (2007). The shock doctrine. The rise of disaster capitalism. Camberwell: Allen Lane.

Kovalchuk, S., & Shchudlo, S. (2014). Reworking of school principals’ roles in the context of
educational privatization: A view from Ukraine. European Education, 46(2), 32-52.

Levin, H. (2018). Privatizing education: Can the school marketplace deliver freedom of choice, effi-
ciency, equity, and social cohesion? London, England: R outledge.

Madero Cabib, C., & Madero Cabib, I. (2012). Eleccidén escolar y seleccidon estudiantil en el
sistema escolar chileno. ;Quién elige a quién?: El caso de la educacion catdlica. Revista
Mexicana de Investigacién Educativa, 17(55), 1267-1295.

MINEDUC (2015). Marco para la buena direccion y el liderazgo escolar. Publicacion del Centro
de Perfeccionamiento, Experimentacién e Investigaciones Pedagégicas. Santiago: Ministerio de
Educacién.

Miranda, R. (2016). Choosing by habitus: Multi-case study of families & schools in the context of
school choice. (Doctoral dissertation). Retrieved from ProQuest Dissertation Publishing
(10141899).

Mizala, A., & Romaguera, P. (2000). School performance and choice: The Chilean experi-
ence. The Journal of Human Resources, 35(2), 392—417.

Montecinos, C., Ahumada, L., Galdames, S., Campos, F., & Leiva, M. V. (2015). Targets,
threats and (dis) trust: The managerial troika for public school principals in Chile.
Education Policy Analysis Archives, 23(87), 87.

OECD. (2013). PISA 2012 results: Excellence through equity (vol. II: Giving every stu-
dent the chance to succeed). Paris: OECD Publishing. Retrieved from http://dx.doi.
org/10.1787/9789264201132-en

OECD. (2016). PISA 2015 results: Excellence and equity in education (Vol. I). Paris: OECD
Publishing. Retrieved from http://dx.doi.org/10.17

Orellana, V. (2014). El SIMCE en el mercado de la educacién escolar chilena. Cuadernos de
Coyuntura, 2(4), 24-31.

Paredes, R. D., & Pinto, J. I. (2009). ;El fin de la educacion puablica en Chile? Estudios de
Economia, 36(1), 47-66.

Parry, T. R. (1996). Education decentralization: How will schools respond to the incentives of pri-
vatization? Privatization, an ASPA resource paper. Washington, DC: American Society for
Public Administration.

Pastrana, J. P. (2007). Subtle tortures of the neo-liberal age: Teachers, students, and the politi-
cal economy of schooling in Chile. Journal for Critical Education Policy Studies, 5(2), 1-24.

Raczynski, D., Salinas, D., de la Fuente, L. Hernandez, M., & Lattz, M. (2010). Hacia una
estrategia de validacion de la escuela piiblica-municipal: Imaginarios, valoraciones y demandas de las
familias, FONIDE. Ministerio de Educacién. Santiago: Gobierno de Chile.

Ramirez, M. J. (2011). El SIMCE en el contexto de la ley de aseguramiento de la calidad de
la educacién. Estudios Piiblicos, 123(1), 213-236.

Rojas, M. T. (2018). Inclusién social: Miradas de los docentes y apoderados frente a la mixtura
social en sus escuelas. Estudios Pedagdgicos, XLIV(3), 217-234.

Rojas, M. T., Falabella, A., & Leyton, D. (2016). Madres de clase media frente al mer-
cado educativo en Chile: Decisiones y dilemas. In J. Corvalin, A. Carrasco, J. E. Garcia
Huidobro (Eds.), Mercado escolar y oportunidad educacional. Libertad, diversidad y desigualdad
(pp- 233-267). Santiago: CEPPE, Ediciones UC.

Roman, M. (1999). Usos alternativos del SIMCE: Padres, directores y docentes (Documentos de
Trabajo CIDE No. 5).


http://dx.doi.org
http://dx.doi.org
http://dx.doi.org

Ruminot, C. (2017). Los efectos adversos de una evaluacidén nacional sobre las practicas
de ensefianza de las matematicas: El Caso de SIMCE en Chile. Revista Iberoamericana de
Evaluacién Educativa, 10(1), 69-87.

Santa Cruz, E., Contreras, P, Assaél, J., Pujadas, B., Campillay, B., Jara, M., & Alvarez, R.
(2016). La presion de los sistemas de medicion de la calidad de la educaciéon en los
espacios micropoliticos de la escuela: El caso del SIMCE en Chile. Presentacién XI
Seminario Internacional de la Red Estrado.

Sillard, M., Garay, M., & Troncoso, I. (2018). Analisis al nuevo sistema de admisién escolar
en Chile. La Region de Magallanes como experiencia piloto. Calidad de la Educacion, 49,
112-136.

Sisto, V. (2018). Managerialismo, autoritarismo y la lucha por el alma de la gestion: El caso
de las Gltimas reformas en politicas de direccién escolar en Chile. Revista da FAEEBA-
Educagdo e Contemporaneidades, 27(53), 141-156.

Valenzuela, J. P, Bellei, C., & De los Rios, D. (2010). Segregacién escolar en Chile. In S.
Martinic & G. Elacqua (Eds.), Fin de ciclo: cambios en la gobernanza del sistema educativo (pp.
209-229). Santiago: UNESCO, PUC.

Valenzuela, J. P, Bellei, C., & De los Rios, D. (2014). Socioeconomic school segregation in a
market—oriented educational system. The case of Chile. Journal of Education Policy, 29 (2),
217-241. d0i:10.1080/02680939.2013.806995

Weinstein, J., Marfan, J., & Horn, A. (2016). Chile: School leadership challenged by double
accountability towards schools. In J. Easley, & P. Tulowitzki (Eds.), Educational account-
ability: International perspectives on challenges and possibilities for school leadership (pp. 70-88).
London, England: Routledge.

Weinstein, J., Mufloz, G., & Marfin, J. (2012). Liderar bajo presion: las estrategias gestionadas
por los directores de escuela para alcanzar los resultados comprometidos. In J.Wenstein, &
G. Muiioz (Eds.), s Qué sabemos sobre los directores de escuela en Chile? (pp. 219-254). Chile,
Santiago: Centro De Innovacién En Educacién De Fundacién Chile.

Arar, K., & Masry-Herzalah, A. (2018). Supervisors in the Arab education system: Between
governability, duality and empowerment, through a state of turbulence. In A. Taysum, &
K. Arar (Eds.), Tirrbulence, empowerment and marginalisation in international education govern-
ance systems (pp. 153—178). Bingley, England: Emerald Group Publishing.

Baxter, J. A. (2014). An independent inspectorate? Addressing the paradoxes of educational
inspection in 2013. School Leadership & Management, 34(1), 21-38. Retrieved from ERIC
(1651840809; EJ1024382).

Baxter, J., & Clarke, J. (2013). Farewell to the tick box inspector? Ofsted and the changing
regime of school inspection in England. Oxford Review of Education, 39,702-718.

Boyne, G., Day, P, & Walker, R. (2002). The evaluation of public service inspec-
tion: A theoretical framework. Urban Studies, 39(7), 1197-1212. https://doi.
org/10.1080/00420980220135563

Brinton, M. C., & Nee, V. G. (2001). The new institutionalism in sociology. Retrieved from
https://trove.nla.gov.au/version/40978270

Bromley, P, Hwang, H., & Powell, W. W. (2012). Decoupling revisited: Common pressures,
divergent strategies in the U. S. Nonprofit sector. M@n@gement, 15(5), 469-501.

Chitpin, S., & Evers, C. W. (Eds.). (2014). Decision making in educational leadership: Principles,
policies, and practices (1st ed.). New York, NY: Routledge.


https://doi.org
https://doi.org
https://trove.nla.gov.au
http:comprometidos.In

DiMaggio, P. J., & Powell, W. W. (1983). The iron cage revisited: Institutional isomorphism
and collective rationality in organizational fields. American Sociological Review, 48(2), 147—
160. https://doi.org/10.2307/2095101

District A Government (2017). Decision on the establishment of the education inspection committee
in district A.

District A Office for Public Sector Reform (2018). Official reply on the restructuring of the
district inspection office.

General Office of the State Council of the People’s Republic of China (2012). Decision about
the establishment of the steering committee for education inspection. Retrieved from http://
www.gov.cn/zwgk/2012-08/31/content_2214419.htm

Haack, P, & Schoeneborn, D. (2014). Is decoupling becoming decoupled from institu-
tional theory? A commentary on Wijen. Academy of Management Review, 40(2), 307-310.
https://doi.org/10.5465/amr.2014.0344

Hironaka, A., & Schofer, E. (2002). Loose coupling in the environmental arena: The case of
environmental impact assessments. In A. Hoftman, & M. Ventresca (Eds.), Organizations,
policy and the natural environment: Institutional and strategic perspectives (pp. 214-234).
Stanford, CA: Stanford University Press.

Hult, A., & Segerholm, C. (2012). Inspection effects through the eyes of the inspectors: Swedish
notions. Presented at the European Conference for Educational Research, Network 23
Symposium ‘Governing by inspection (ii) National Developments’, Cardiz, Spain.

Kipnis, A. B. (2011). Subjectification and education for quality in China. Economy and
Society. Retrieved from http://www.tandfonline.com/doi/abs/10.1080/03085147.201
1.548950

Lim, A., & Tsutsui, K. (2012). Globalization and commitment in corporate social respon-
sibility: Cross-national analyses of institutional and political-economy eftects. American
Sociological Review, 77(1), 69—98. https://doi.org/10.1177/0003122411432701

Lingard, B., Martino, W., & Rezai-Rashti, G. (2013). Testing regimes, accountabilities and
education policy: Commensurate global and national developments. Journal of Education
Policy, 28(5), 539-556. https://doi.org/10.1080/02680939.2013.820042

Meyer, J.W., & Rowan, B. (1977). Institutionalized organizations: Formal structure as myth
and ceremony. American_Journal of Sociology, 83(2), 340-363.

Ministry of Education (1983). Advices on establishing a general education supervision system.

Ministry of Education (1991). (Interim) regulation of education inspection. Retrieved from
http://www.moe.gov.cn/s78/A02/zfs__left/s5911/moe_621/tnull_3459.html

Ministry of Education (2007). Decision about the establishment of the steering committee for the
basic education quality assessment of the Ministry of Education. Retrieved from http://www.
moe.gov.cn/sresite/All/moe_1789/200711/t20071123_81775.html

Ministry of Education (2010). National outline for medium and long-term education reform and
development  (2010-2020). https://planipolis.iiep.unesco.org/sites/planipolis/files/res-
sources/china_national_long_term_educational_reform_development_2010-2020_
eng.pdf

Ministry of Education (2012). Zone of inspector’s responsibility. Retrieved from http://www.
moe.gov.cn/sresite/A11/57057/201205/t20120504_171752.html

Ministry of Education (2018). Educational supervision safeguarding and facilitating educational
development—Owerview of progress on educational supervision since the 18th CPC National
Congress. Retrieved from http://en.moe.gov.cn/Specials/Specials_Conference/confer-
ence_Achievements/201810/t20181009_350923.html


https://doi.org
http://www.gov.cn
http://www.gov.cn
https://doi.org
http://www.tandfonline.com
http://www.tandfonline.com
https://doi.org
https://doi.org
http://www.moe.gov.cn
http://www.moe.gov.cn
http://www.moe.gov.cn
https://planipolis.iiep.unesco.org
https://planipolis.iiep.unesco.org
https://planipolis.iiep.unesco.org
http://www.moe.gov.cn
http://www.moe.gov.cn
http://en.moe.gov.cn
http://en.moe.gov.cn

Oplatka, I. (2018). Reforming education in developing countries: From neoliberalism to communitari-
anism (1st ed.). Abingdon, England and New York, NY: Routledge.

Ozga, J., Baxter, J., Clarke, J., Grek, S., & Lawn, M. (2013). The politics of educational
change: Governing and school inspection in England and Scotland. Swiss Journal of
Sociology, 39(2), 205-224.

Schnaiberg, A. (1980). The environment: From surplus to scarcity. Oxford, England: Oxford
University Press.

Schofer, E., & Hironaka, A. (2005).The effects of world society on environmental protection
outcomes. Social Forces, 84(1), 25—47. https://doi.org/10.1353/50£.2005.0127

Shanghai Municipal Education Commission (2010). Shanghai outline for medium and long-term
education reform and development. http://old.moe.gov.cn/publictiles/business/htmlfiles/
moe/s5520/201104/117413.html

Shanghai Municipal Education Commission (2015). Measures of listing Shanghai primary
and secondary school inspectors. http://www.shanghai.gov.cn/nw2/nw2314/nw2319/
nw12344/u26aw46662.html

Shanghai Municipal Education Commission (2016). Explanations of Shanghai education inspec-
tion regulation.

Shanghai Municipal Education Commission (2018). Shanghai (Interim) regulation of recruit-
ing education inspectors (revised in 2018). Retrieved from http://shjydd.edu.sh.gov.cn/
WebNews/News/NewsInfo/13/2418

Standing Committee (2015). Education law of the People’s Republic of China (revised in
2015). Retrieved from https://www.globalchinalaw.com/zh/documents/8e5¢98a6-
e3fe-effb-25ab-6574c434bcf0

State Council (2012). Regulations on educational supervision. Retrieved from http://www.gov.
cn/zwgk/2012-09/17/content_2226290.htm

State Council (2013). Supervision measures for responsibility of primary and secondary schools
on education supervision. http://www.moe.gov.cn/s78/A11/58393/ztz1_09/201703/
t20170303_298094.html

Stevenson, H. (2014). Educational leadership and decision making: Making the politics and
policy visible. In S. Chitpin, & C.W. Evers (Eds.), Decision making in educational leadership:
Principles, policies, and practices (pp. 206—-218). New York, NY: Routledge.

Tan, C. (2017). Chinese responses to Shanghai’s performance in PISA. Comparative Education,
53(2),209-223. https://doi.org/10.1080/03050068.2017.1299845

Taysum, A., & Arar, K. (2018). Tisrbulence, empowerment and marginalisation in international edu-
cation governance systems. Bingley, England: Emerald Publishing Limited.

Tsang, M. C. (2000). Education and national development in China since 1949: Oscillating
policies and enduring dilemmas. China Review, 579-618. Retrieved from JSTOR.
https://www.jstor.org/stable/23453384

Vogel, E. F (2013). Deng Xiaoping and the transformation of China (Reprint edition). Cambridge,
MA and London, England: Belknap Press.

Walker,A., & Qian, H. (2018). Exploring the mysteries of school Success in Shanghai. ECNU
Review of Education, 1(1), 119-134. https://doi.org/10.30926/ecnuroe2018010107

Xi, J. (2018). Fostering the students’ all-round moral, intellectual, physical and aesthetic ground-
ings to develop and sustain the socialism in China. Presented at the National Education
Conference, Beijing. Retrieved from http://theory.people.com.cn/n1/2018/1015/
c40531-30342116.html


https://doi.org
http://old.moe.gov.cn
http://old.moe.gov.cn
http://www.shanghai.gov.cn
http://www.shanghai.gov.cn
http://shjydd.edu.sh.gov.cn
http://shjydd.edu.sh.gov.cn
https://www.globalchinalaw.com
https://www.globalchinalaw.com
http://www.gov.cn
http://www.gov.cn
http://www.moe.gov.cn
http://www.moe.gov.cn
https://doi.org
https://www.jstor.org
https://doi.org
http://theory.people.com.cn
http://theory.people.com.cn

Zhang, W., & Bray, M. (2017). Micro-neoliberalism in China: Public-private interactions at
the confluence of mainstream and shadow education. Journal of Education Policy, 32(1),
63-81. https://doi.org/10.1080/02680939.2016.1219769

Zhou, X., Kallo, J., Rinne, R., & Suominen, O. (2018). From restoration to transitions:
Delineating the reforms of education inspection in China. Educational Assessment, Evaluation
and Accountability, 30(3), 313—-342. https://doi.org/10.1007/s11092-018-9282-8

Achinstein, B. (2006). New teacher and mentor political literacy: Reading, navigating and
transforming induction contexts. Teachers and Teaching: Theory and Practice, 12(2), 123—138.

Akdag, Z. (2014). Beginning early childhood education Teachers’ struggles in remote areas.
The International Journal of Educational Researchers, 5(3), 1-13.

Altinors, G. (2016). Minarets and golden arches: State, capital and resistance in neoliberal Titrkey.
(Unpublished master’s dissertation). University of Nottingham, Nottingham, UK.

Apple, M. W. (2000). Between neoliberalism and neoconservatism: Education and conserva-
tism in a global context. In N. B. Torres (Ed.), Globalization and education: Critical perspec-
tives (pp. 57-78). New York, NY: Routledge.

Apple, M. W. (2006). Educating the right way: Markets, standards, god, and inequality. Hoboken,
NJ:Taylor and Francis.

Apple, M. W, Au, W., & Gandin, L. A. (2009). The Routledge international handbook of critical
education. New York, NY: Routledge.

Brown, D. L., & Schafft, K. A. (2018). Understanding rural societies. Cambridge: Polity Press,
2018.

Ciftei, S. K., & Cin, E M. (2018). What matters for rural teachers and communities?
Educational challenges in rural Turkey. Compare: A Journal of Comparative and International
Education, 48(5), 686—701.

Creswell, J.W. (2013). Qualitative inquiry & research design: choosing among five approaches. Los
Angeles: Sage.

Cumbhuriyet (2018). Egitimin payi yildan yila eriyor: Gel de 500’e gir [Budget allowed for edu-
cation is gradually decreasing]. Retrieved from http://www.cumhuriyet.com.tr/haber/
egitimin-payi-yildan-yila-eriyor-gel-de-500e-gir-112882

D’Aniello, S. (2008). Beginning teacher follow-up studies: A critical component of teacher
education program evaluation and policy decisions. Intervention in School and Clinic, 43(5),
309-312.

Feiman-Nemser, S. (2003). What New teachers to learn. Educational Leadership, 60(8), 25-29.

Gill, M. (2014). The possibilities of phenomenology for organizational research. Organizational
Research Methods, 17(2), 118-137.

Ingersoll, R. M. (2001). Teacher turnover and teacher shortages: An organizational analysis.
American Educational Research Journal, 38(3), 499-534.

INAL, K. (2012). The Educational Politics of the AKP:The Collapse of Public Education in
Turkey. 17-30. Neoliberal Transformation of Education in Turkey, 2012

Karlidag-Dennis, E. (2018). Basic education and hegemony in Turkey: thinking on ideology,
policymaking and civil society. http://eprints.nottingham.ac.uk/49691/.

Karlidag-Dennis, E., McGrath, S., & Stevenson, H. (2019). Educational policy-making and
hegemony: Monolithic voices from civil society. British Journal of Sociology of Education,
40(8), 1138-1153.

Kiraz, Z., & Kurul, N. (2018). Tiirkiyede Ogretmen Issizligi ve Atamasi Yapilmayan
Ogretmenler Hareketi [Teacher unemployment and teacher who are not appointed in
Turkey]. Mersin Universitesi Egitim Fakiiltesi Dergisi, 14(1), 270-302.


https://doi.org
https://doi.org
http://www.cumhuriyet.com.tr
http://www.cumhuriyet.com.tr
http://eprints.nottingham.ac.uk

Kozikoglu, I, & Senemoglu, N. (2018). Meslege Yeni Baglayan Ogretmenlerin Karsilagtiklar:
Giigliikler: Nitel Bir Coziimleme [Novice teacher difficulties: A qualitative analysis].
Egitimde Nitel Aragtirmalar Dergisi, 6(3), 341-371.

Luft,V. D. (1992). Teacher recruitment and retention practices in rural school districts. The
Rural Educator, 14(2), 20-24.

Lunn, S. (1997). Rural strategies project. Brisbane: Priority Country Area Program.

Ministry of National Education (2018) Milli Egitim Bakanligi Ogretmenlerin Atama ve Yer
Degistirme Yonetmeligi [Ministry of national education teacher appointment regulation]. R etrieved
from https://www.mevzuat.gov.tr/Metin.Aspx?MevzuatKod=7.5.9988&sourceXmlSea
rch=&Mevzuatlliski=0

Ministry of National Education (MoNE) (2013). Turkish early childhood education curriculum.
Retrieved May 20, 2019 from https://tegm.meb.gov.tr/dosya/okuloncesi /ooproram.pdf

Ozga, J. (2000). Policy research in educational settings: Contested terrain. Buckingham, England:
Open University Press.

Ozoglu, M. (2015). Mobility-related teacher turnover and the unequal distribution of expe-
rienced teachers in Turkey. Educational Sciences: Theory and Practice, 15(4), 891-909.

Resmi Gazete (2014).2014-2015 egitim ve dgretim yilinda 6zel okullarda grenim goren 5grenciler
icin egitim ve 6gretim destegi verilmesine iliskin teblig [Official Gazette’s announcement on the
allowance provided to the students who are in private schools during the 2014—2015 school years].
Retrieved from https://www.resmigazete.gov.tr/eskiler/2014/08/20140807-20.htm

Roehrig, A. D, Pressley, M., & Talotta, D. A. (2002). Stories of beginning teachers: First year chal-
lenges and beyond. Notre Dame, IN: Notre Dame Press.

Schafft, K. A., & Jackson, A.Y. (2010). Rural education for the twenty-first century: Identity, place,
and community in a globalizing world. Penn State Press.

Shafique, M. U.,Ali,W,, & Salman, M. (2019). Rural Development of Pakistan with IoT. Asian
Journal of Research in Computer Science, 3(4), 1-9. https://doi.org/10.9734/ajrcos/2019/
v31430101

Saunders, D. (2007). The impact of neoliberalism on college students. Journal of College and
Character, 8(5), 1-9.

Stokking, K., Leenders, E, Jong, J. D., & Tartwijk, J. V. (2003). From student to teacher:
Reducing practice shock and early dropout in the teaching profession. European Journal
of Teacher Education, 26(3), 329-350.

Veenman, S. (1984). Perceived problems of beginning teachers. Review of Educational Research,
54(2), 143-178.

Vincent, C., & Ball, S. (2007). ‘Making Up’ the Middle-Class Child: Families, Activities and
Class Dispositions. Sociology. 41, 1061-1077.

Yarrow, A., Ballantyne, R., Hansford, B., Herschell, P., & Millwater, J. (1999). Teaching in
rural and remote schools: A literature review. Teaching and Teacher Education, 15(1), 1-13.

Argyris, C. (2000). Double-loop learning. Hoboken, NJ: Wiley Encyclopedia of Management.

Ball, S.J. (2017). The education debate. Bristol, England: Policy Press.

Barsky, R. B., & Kilian., L. (2004). Oil and the macroeconomy since the 1970s. Journal of
Economic Perspectives, 18(4), 115-134.

Bass, B. M. (1990). From transactional to transformational leadership: Learning to share the
vision. Organizational Dynamics, 18(3), 19-31. do1:10.1016/0090-2616(90)90061-S

Blackmore, J. (2006). Social justice and the study and practice of leadership in education: A
feminist history. Journal of Educational Administration and History, 38(2), 185-200.


https://www.mevzuat.gov.tr
https://www.mevzuat.gov.tr
https://tegm.meb.gov.tr
https://www.resmigazete.gov.tr
https://doi.org
https://doi.org

Bogotch, 1., Schoorman, D., & Reyes-Guerra, D. (2017). Forging the needed dialogue
between educational leadership and curriculum inquiry: Placing social justice, democ-
racy, and multicultural perspectives into practice. In M. Uljens & R.Ylimaki (Eds.)
Bridging educational leadership, curriculum theory and didaktik (pp. 283-307). Cham: Springer.

Booher-Jennings, J. (2005). Below the bubble: “Educational triage” and the Texas account-
ability system. American Educational Research Journal, 43(2), 231-268.

Burns, J. M. (1978). Leadership. New York, NY: Harper & Row.

Carnoy, M., Elmore, R, & Siskin, L. (2003). The new accountability: High schools and high-stakes
testing. Abingdon, England: R outledge.

Coddington, A. (2013). Keynesian economics. Abingdon, England: Routledge.
Darling-Hammond, L., Wise, A. E., & Pease, S. R. (1983). Teacher evaluation in the organi-
zational context: A review of the literature. Review of Educational Research, 53(3), 285.
Denzin, N. K. (2007). Triangulation. The Blackwell Encyclopedia of Sociology. Malden, MA:

Blackwell Publishing Ltd.

Dewey, J. (1916). Democracy and education: An introduction to the philosophy of education. New
York: The Free Press.

Dictionary (2019). Merriam-Webster dictionary. Retrieved from https://www.merriam-webster.
com/dictionary/accountability?utm_campaign=sd&utm_medium=serp&utm_source=jsonld

Elmore, R. (2005). Accountable leadership. The Educational Forum, 69, 134—142.

English, E W. (2006). The unintended consequences of a standardized knowledge Base in
advancing educational leadership preparation. Educational Administration Quarterly, 42(3),
461-472. https://doi.org/10.1177/0013161X06289675

Fowler, E C. (2013). Policy studies for educational leaders (4th ed.). Boston, MA: Pearson.

Fritzberg, G. (2012).A brief history of education reform:The federal government’s efforts to
improve our schools. Seattle Pacific University Response. Retrieved from https://spu.edu/
depts/uc/response/new/2012-spring/features/history-of-reform.asp

Geertz, C. (1974). From the native’s point of view: On the nature of anthropological under-
standing. Bulletin of the American Academy of Arts and Sciences, 28, 221-237.

Giroux, H. A. (2014). Neoliberalism’s war on higher education. Chicago, IL: Haymarket Books.

Glass, G. V. (2008). Fertilizers, pills & magnetic strips: The fate of public education in America.
Charlotte, NC: Information Age Publishing.

Gregory, A., Skiba, R. J., & Noguera, P. A. (2010). The achievement gap and the discipline
gap: Two sides of the same coin? Educational Researcher, 39(1), 59—68.

Hayek, EA. (1944).The road to Serfdom. ARK Paperback, London.

Heubert, J. P, & Hauser, R. M. (1999). High stakes: Testing for tracking, promotion, and gradu-
ation. A report of the national research council. Washington, DC: National Academy Press.

Higgs, R. (1997). Regime uncertainty: Why the Great depression lasted so long and why
prosperity resumed after the war. The Independent Review, 1(4), 561-590.

Jayaratna, N., & Wood, B. (2008). Every innovation is a new thing but not every new thing
is an innovation. Revue Internationale de Projectique, 13—27. doi:10.3917/proj.000.0013
Jones, M. G., Jones, B. D., & Hargrove, T.Y. (2003). The unintended consequences of high-stake

testing. Lanham, MD: Rowman and Littlefield.

Kumashiro, K. K. (2015). Bad teacher! How blaming teachers distorts the bigger picture: How blam-
ing teachers distorts the bigger picture. New York, NY:Teachers College Press.

Labaree, D. E (1997). Public goods, private goods: The American struggle over educational
goals. American Educational Research Journal, 34(1), 39-81.


https://www.merriam-webster.com
https://www.merriam-webster.com
https://doi.org
https://spu.edu
https://spu.edu

Levin, H. M. (1974). A conceptual framework for accountability in education. The School
Review, 82(3), 363-391.

Miles, M. B., Huberman, A. M., & Saldana, J. (2014). Qualitative data analysis: A methods sour-
cebook (3rd ed.). Thousand Oaks, CA: Sage.

Moftett, D. (2005). A study of participant-perceived quality of courses and FELE relevance
in a Florida graduate educational leadership program. Online Submission.

Moses, M. S., & Nanna, M. J. (2007). The testing culture and the persistence of high stakes
reforms. Education and Culture, 23(1), 55=72. http://docs.lib.purdue.edu/eandc

Mountford, M., & Acker-Hocevar, M. A. (2013). Florida’s mandated educational leader-
ship program redesign: The William Cecil golden touch. Journal of Research on Leadership
Education, 8(2),212-229.

Murphy, J. (2002). The educational leadership challenge: Redefining leadership for the 21st century.
(One Hundred-First Yearbook of the National Society for the Study of Education).
Ogawa, R. T., & Bossert, S. T. (1995). Leadership as an organizational quality. Educational

Administration Quarterly, 31(2), 224-243.

Peck,]. (2008). R emaking laissez-faire. Progress in Human Geography, 32(1), 3—43. https://doi.
org/10.1177/0309132507084816

Popham,W.]. (1988).The dysfunctional marriage of formative and summative teacher evalu-
ation. Journal of Personnel Evaluation in Education, 1(3),269-273.

Ravitch, D. (2014). Reign of error: The hoax of the privatization movement and the danger to
America’s public schools. New York, NY:Vintage Books A Division of Random House.
Sacks, P. (2000). Standardized minds: The high price of America’s testing culture and what
we can do to change it. National Association of Secondary School Principals. NASSP Bulletin,

84(616), 118.

Saldafia, J. (2013). The coding manual for qualitative researchers (2nd ed.). Thousand Oaks, CA:
Sage.

Sant, E. (2019). Democratic education: A theoretical review (2006-2017). Review of
Educational Research, 89(5), 655-696.

Shane, H. G. (1959). Chapter I: Aims of elementary education. Review of Educational Research,
29(2), 137-145.

Shields, C. M. (2010). Transformative leadership: Working for equity in diverse contexts.
Educational Administration Quarterly, 46(4), 558-589.

Shields, C. M. (2014). Leadership for social justice education: A critical transformative
approach. In International handbook of educational leadership and social (in) justice. (pp. 323—
339). Springer, Dordrecht.

Sinclair, A. (1995). The chameleon of accountability: Forms and discourses. Accounting,
Organizations and Society, 20(2-3),219-237.

Steger, M. B., & Roy, R. K. (2010). Neoliberalism: A very short introduction. New York, NY:
Oxford University Press Inc.

Strauss, A., & Corbin, J. (2014). Basics of qualitative research: Techniques and procedures for develop-
ing grounded theory (4th ed.). Thousand Oaks, CA: Sage.

West, D. L., Peck, C., & Reitzug, U. C. (2010). Limited control and relentless accountabil-
ity: Examining historical changes in urban school principal pressure. Journal of School
Leadership, 20(2), 238-266.

‘Whitaker, K. (2003). Principal role changes and influence on principal recruitment and
selection: An international perspective. Journal of Educational Administration, 41(1), 37-54.


http://docs.lib.purdue.edu
https://doi.org
https://doi.org

Woods, E. H. J., & Martin, B. N. (2016). What leadership behaviors were demonstrated by
the principal in a high poverty, high achieving elementary school? Cogent Education, 3(1),
1-13.

Yin, R. K. (2004). The case study anthology. Thousand Oaks, CA: Sage Publications, Inc.3.

Abouchedid, K. E. (1997). Confessional pluralism and education: Themes from the Lebanese experi-
ence. Manchester, England: University of Manchester.

Abouchedid, K., & Nasser, R. (2000). The state of history teaching in private-run confes-
sional schools in Lebanon: Implications for national integration. Mediterranean Journal of
Educational Studies, 5(2),57—-82.

Al-Din, Z. (1988). The Armenians: Nation and cause. Beirut, Lebanon: Tagadumia lil Nashr.

Atiyyah, A. (1972). The development of shi’ite education in Lebanon. Unpublished master’s thesis,
American University of Beirut, Beirut, Lebanon.

Ayubi, N.N. (2001). Overstating the Arab State: Politics and society in the Middle East. New York,
NY: IB Tauris.

Baytiyeh, H. (2017). Has the educational system in Lebanon contributed to the growing
sectarian divisions? Education and Urban Society, 49(5), 546-559.

Beckman, B. (1993).The liberation of civil society: Neo-liberal ideology and political theory.
Review of African Political Economy, 20(58), 20-33.

Ben-Dor, G. (1976). Intellectuals in Israeli Druze society. Middle Eastern Studies, 12(2),
133-158.

Birch, K., & Springer, S. (2019). Peak neoliberalism? Revisiting and rethinking the concept
of neoliberalism. Ephemera, 19(3), 467—485.

Chaudhry, K. A. (1992). Economic liberalization in oil-exporting countries: Iraq and Saudi
Arabia. Privatization and Liberalization in the Middle East, 27, 145—166.

Chaudhry, K. A. (2015). The price of wealth: Economies and institutions in the Middle East. Ithaca,
NY: Cornell University Press.

Daou, R. (2018). The education landscape in Lebanon 2016-2017. Beirut: BlomlInvest Bank.

Dawisha, A. (2016). Arab nationalism in the twentieth century: From triumph to despair-New edition
with a new chapter on the twenty-first-century Arab world. Princeton, NJ: Princeton University
Press.

Duménil, G., & Lévy, D. (2011). The crisis of neoliberalism. Cambridge, MA: Harvard University
Press.

Frayha, N. (2009). The negative face of the Lebanese education system. R etrieved from http://www.
lebanonrenaissance. org/assets/ Uploads/0-The-negative-face-of-the-Lebaneseeducation-
system-by-Nmer-Frayha-2009.pdf

Gaspard, T. (2003). A political economy of Lebanon, 1948—2002:The limits of laissez-faire. Leiden:
Brill.

Giroux, H.A. (2015). Against the terror of neoliberalism: Politics beyond the age of greed. Abington,
England: Routledge.

Hanf, T. (1993). Coexistence in wartime Lebanon: Decline of a State and rise of a nation. London,
England: Center for Lebanese Studies in association with IB Tauris & Co.

Harvey, D. (2007). A brief history of neoliberalism. New York, NY: Oxford University Press.

Hitti, P. (1957). Lebanon in history: From the earliest times to the present. London, England: Saint
Martin’s Press.

Hourani, N. (2010). Transnational pathways and politico-economic power: Globalisation
and the Lebanese civil war. Geopolitics, 15(2), 290-311.


http://www.lebanonrenaissance
http://www.lebanonrenaissance

Jenkins, C., & Charleswell, C. (2016). Debt, underemployment, and capitalism: The rise of
twenty-first-century serfdom. New Politics, 15(4), 33.

Laclau, E., & Moufle, C. (2014). Hegemony and socialist strategy: Towards a radical democratic
politics. London, UK:Verso Trade.

Lijphart, A. (2006). Self-determination versus pre-determination of ethnic minorities in
power-sharing systems. In W. Kymlicka (Ed.), The rights of minority cultures (p. 275). New
York, NY: Oxford University Press.

Matthews, R. D., & Akrawi, M. (1949). Education in Arab countries of the near East: Egypt,
Iraq, Palestine, Transjordan, Syria, Lebanon (Vol. 1). Washington, D.C.: American Council
on Education.

Odom, W. E. (2009). Rick Fawn and Raymond Hinnesbusch, eds. The Iraq war: Causes
and consequences (Boulder, CO.: Lynne Rienner Publishers, 2006). Pp. 357. $60 cloth,
$23.50 paper. International Journal of Middle East Studies, 41(1), 152—153.

Owen, R. (2013). State, power and politics in the making of the modern Middle East. Abingdon,
UK: Routledge.

Salamey, I. (2009). Failing consociationalism in Lebanon and integrative options. International
Journal of Peace Studies, 14 (2), 83—105.

Salibi, K. S. (1988). A house of many mansions: The history of Lebanon reconsidered. London,
England: IB Tauris.

Sewell, W. H. Jr., (2005). Logics of history: Social theory and social transformation. Chicago, IL:
University of Chicago Press.

Shehadi, N. (1987). The idea of Lebanon: Economy and state in the Cénacle Libanais, 1946-54.
Beirut, Lebanon: Centre for Lebanese studies.

Silke, H., & Graham, C. (2017). Framing privatisation: The dominance of neoliberal dis-
course and the death of the public Good. tripleC: Communication, Capitalism & Critique.
Open Access Journal for a Global Sustainable Information Society, 15(2), 796-815.

Sklair, L. (2000).The transnational capitalist class and the discourse of globalisation. Cambridge
Review of International Affairs, 14(1), 67-85.

Swedberg, R. (2003). Principles of Economic Sociology, 104—131. New Jersey, NY: Princeton
University Press.

Szyliowicz, J. S. (1973). Education and modernization in the Middle East (pp. 234—235). London,
England: Cornell University Press.

Tannous, H. (1997). Religious diversity and the future of education in Lebanon. Retrieved from
https://www.um.edu.mt/library/oar/bitstream/123456789/18546/1/R eligious%20
diversity%20and%20the%20future%200f%20education%20in%20Lebanon.pdf

Zamir, M. (1985). The formation of modern Lebanon. London, England: Croom Helm.

Adamson, M. (2017). Postfeminism, neoliberalism and a ‘successfully’ balanced feminin-
ity in celebrity CEO autobiographies. Gender, Work & Organization, 24(3), 314-327.
doi:10.1111/gwao.12167

Australian Council of Social Service (2018). Community sector funding cuts. Retrieved from
https://www.acoss.org.au/community-sector-funding-cuts/

Australian Institute for Teaching and School Leadership (2014). Australian professional stand-
ard for principals and the leadership profiles. Retrieved from https://www.aitsl.edu.au/
tools-resources/resource/australian-professional-standard-for-principals

Barry, A., Osborne, T., & Rose, N. (1996). Foucault and political reason: Liberalism, neo-liberalism
and the rationalities of government. London, England: Routledge.


https://www.um.edu.mt
https://www.um.edu.mt
https://www.acoss.org.au
https://www.aitsl.edu.au
https://www.aitsl.edu.au

Blackmore, J. (1996). Doing ‘emotional labour’ in the education market place: Stories from
the field of women in management. Discourse: Studies in the Cultural Politics of Education,
17(3), 337-349. doi:10.1080/0159630960170304

Blackmore, J. (2009). Re/positioning women in educational leadership: The changing social
relations and politics of gender in Australia. In H. C. Sobehart (Ed.), Women leading
education across the continents: Sharing the spirit, fanning the flame (pp. 73—83). Lanham, MA:
Rowman and Littlefield Education.

Blackmore, J. (2013). Forever troubling: Feminist theoretical work in education. In M. B.
Weaver-Hightower, & C. Skelton (Eds.), Leaders in gender and education: Intellectual self-
portraits (pp. 15-31). Rotterdam: Sense Publishers.

Blackmore, J. (2017). ‘In the shadow of men’: The historical construction of educational
administration as a ‘masculinist’ enterprise. In J. Blackmore, & J. Kenway (Eds.), Gender
matters in educational administration and policy (pp. 27—48). London, England: Routledge.

Blackmore, J., & Sachs, J. (2007). Petforming and reforming leaders: Gender, restructuring, and
organizational change. New York, N'Y: State University of New York Press.

Bourdieu, P. (2000). Pascalian meditations (R.. Nice, Trans.). Stanford, CA: Stanford University
Press.

Bourdieu, P, & Wacquant, L. (1989). Towards a reflexive sociology: A workshop with Pierre
Bourdieu. Sociological Theory, 7(1), 26—63. doi:10.2307/202061

Bourdieu, P, & Wacquant, L. (1992). An invitation to reflexive sociology. Cambridge, England:
Polity Press.

Braun,V,, & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3, 77-101. doi:10.1191/1478088706qp0630a

Brown, W. (2009). Edgework: Critical essays on knowledge and politics. Princeton, NJ: Princeton
University Press.

Connell, R. (2013). The neoliberal cascade and education: An essay on the market agenda
and its consequences. Critical Studies in Education, 54(2), 99-112. doi:10.1080/1750848
7.2013.776990

Connell, R. (2015). Markets all around: Defending education in a neoliberal time. In H.
Proctor, P. Brownlee, & P. Freebody (Eds.), Controversies in education: Orthodoxy and heresy
in policy and practice (pp. 181-199). Cham: Springer.

Cook, H. (2019, 17 January).Victorian schools lose their principals as parents drive teachers
from top job, Education. The Age. R etrieved from https://www.theage.com.au/national/
victoria/victorian-schools-lose-their-principals-as-parents-drive-teachers-from-top-
job-20190117-p50s12.html

Crawford, M. (2009). Getting to the heart of leadership: Emotion and educational leadership.
London, England: Sage.

DeMatthews, D. (2015). Making sense of social justice leadership: A case study of a princi-
pal’s experiences to create a more inclusive school. Leadership and Policy in Schools, 14(2),
139-166. doi:10.1080/15700763.2014.997939

Fitzgerald, T., & Savage, J. (2013). Scripting, ritualising and performing leadership:
Interrogating recent policy developments in Australia. Journal of Educational Administration
and History, 45(2), 126—143. d0i:10.1080/00220620.2013.769432

Francis, B., Mills, M., & Lupton, R. (2017). Towards social justice in education: Contradictions
and dilemmas. Journal of Education Policy, 32(4), 414—431. doi:10.1080/02680939.2016.
1276218


https://www.theage.com.au
https://www.theage.com.au
https://www.theage.com.au

Gill, R., & Scharff, C. (2013). New femininities: Postfeminism, neoliberalism and subjectivity. New
York, NY: Palgrave McMillan.

Gobby, B., Keddie, A., & Blackmore, J. (2017). Professionalism and competing responsi-
bilities: Moderating competitive performativity in school autonomy reform. Journal of
Educational Administration and History, 1-15. d01:10.1080/00220620.2017.1399864

Greenfield, W. D. J. (2004). Moral leadership in schools. Journal of Educational Administration,
42(2),174-196. doi:10.1108/09578230410525595

Gunter, H. M., & Mills, C. (2017). Consultants and consultancy: The case of education. Cham:
Springer.

Hallinger, P., & Heck, R. H. (1998). Exploring the principal’s contribution to school
effectiveness: 1980-1995. School Effectiveness and School Improvement, 9(2), 157-191.
do1:10.1080/0924345980090203

Heffernan, A. (2016). The Emperor’s perfect map: Leadership by numbers. The Australian
Educational Researcher, 43(3),377-391. d0i:10.1007/s13384-016-0206-7

Hefternan, A. (2018). The principal and school improvement: Theorising discourse, policy, and practice.
Singapore: Springer.

Keddie, A. (2018). Conceptions of responsibility within and beyond neoliberal frames: A
story of leadership in an English primary school. Educational Management Administration
& Leadership, 46(1), 124-139. d0i:10.1177/1741143216670648

Lingard, B. (2011). Policy as numbers: Ac/counting for educational research. The Australian
Educational Researcher, 38(4), 355-382. doi:10.1007/513384-011-0041-9

MacDonald, K. (2019). Robinson Crusoe and the Island of despair: Heroic metaphors and
contradiction in leading for social justice. Journal of Educational Administration and History,
51(2), 133—148. d0i:10.1080/00220620.2019.1583174

McLachlan, R., Gilfillan, G., & Gordon, J. (2013). Deep and persistent disadvantage in Australia.
Canberra: Productivity Commission.

Molla, T., & Gale, T. (2018). Positional matters: School leaders engaging with national equity
agendas. Journal of Education Policy, 34(6), 1-19. doi:10.1080/02680939.2018.1556811
Mudge, S. L. (2008). What is neo-liberalism? Socio-Economic Review, 6(4), 703-731.

do0i:10.1093/ser/mwn016

Niesche, R. (2010). Discipline through documentation: A form of governmentality
for school principals. International Journal of Leadership in Education, 13(3), 249-263.
doi:10.1080/13603121003692967

Niesche, R., & Thomson, P. (2017). Freedom to what ends? School autonomy in neoliberal
times. In D.Waite, & I. Bogotch (Eds.), The Wiley international handbook of educational lead-
ership. Hoboken, NJ: Wiley-Blackwell.

Noddings, N. (1984). Caring: A feminine approach to ethics & moral education. Berkeley, CA:
University of California Press.

Noddings, N. (2001). The care tradition: Beyond “add women and stir”. Theory into Practice,
40(1),29-34. d0i:10.1207/s15430421tip4001_5

Oplatka, I., & Arar, K. (2015). Leadership for social justice and the characteristics of tradi-
tional societies: Ponderings on the application of western-grounded models. International
Journal of Leadership in Education, 19(3), 352-369. doi:10.1080/13603124.2015.1028464

Raffo, C. (2014). Improving educational equity in urban contexts. London, England: Routledge.

Rivera-McCutchen, R. L. (2014). The moral imperative of social justice leadership: A
critical component of effective practice. The Urban Review, 46(4), 747-763. doi:10.1007/
s11256-014-0297-2



Rivera-McCutchen, R. L., & Watson, T. N. (2014). Leadership for social jus-
tice: It is a matter of trust. Journal of Cases in Educational Leadership, 17(4), 54—65.
doi:10.1177/1555458914549663

Robinson, V., Lloyd, C., & Rowe, K. (2008). The impact of leadership on student out-
comes: An analysis of the differential effects of leadership types. Educational Administration
Quarterly, 44(5), 635—674. doi:10.4135/9781473915152.n6

Rowlands, J., & Rawolle, S. (2013). Neoliberalism is not a theory of everything: A
Bourdieuian analysis of illusion in educational research. Critical Studies in Education, 1-13.
doi:10.1080/17508487.2013.830631

Ruddick, S. (1995). Maternal thinking: Toward a politics of peace. Boston, MA: Beacon Press.

Ruddick, S. (2009). On “maternal thinking”. Women’s Studies Quarterly, 37(3/4), 305-308.

Shamir, R. (2008). The age of responsibilization: On market-embedded morality. Economy
and Society, 37(1), 1-19. d0i:10.1080/03085140701760833

Slater, G. B. (2015). Education as recovery: Neoliberalism, school reform, and the politics of
crisis. Journal of Education Policy, 30(1), 1-20. do1:10.1080/02680939.2014.904930

Smyth, J., Down, B., Mclnerney, P., & Hattam, R. (2014). Doing critical educational research: A
conversation with the research of John Smyth. New York, NY: Peter Lang.

Steedman, C. (1985). ‘The mother made conscious’: The historical development of a primary
school pedagogy. History Workshop Journal, 20(1), 149-163. doi:10.1093/hw;j/20.1.149
Thomson, P. (2008). Headteacher critique and resistance: A challenge for policy, and for
leadership/management scholars. Journal of Educational Administration and History, 40(2),

85—100. doi:10.1080/00220620802210848

Thorsen, D. E. (2010). The neoliberal challenge: What is neoliberalism? Contemporary
Readings in Law and Social Justice, 2(2), 188-214.

Vinson, T., Rawsthorne, M., Beavis, A., & Ericson, M. (2015). Dropping off the edge: Persistent
communal disadvantage in Australia. Canberra: Jesuit Social Services/Catholic Social
Services Australia.

Wilkinson, J. (2017a). Leading as a socially just practice: Examining educational leading
through a practice lens. In K. Mahon, S. Francisco, & S. Kemmis (Eds.), Exploring educa-
tion and professional practice: Through the lens of practice architectures (pp. 165—182). Singapore:
Springer.

Wilkinson, J. (2017b). Leading for social justice: Examining educational leading through a
practice lens. In K. Mahony, S. Francisco, & S. Kemmis (Eds.), Exploring practices through
the lens of practice architectures. Singapore: Springer International.

Agosto, V., & Roland, E. (2018). Intersectionality and educational leadership. Review of
Research in Education, 42,255-285.

Al-Saif, B., & Ghabra, H. (2016). Higher education and contestation in the state of Kuwait
after the Arab Spring. In E. Mohamed, H. Gerber, & S. Aboulkacem (Eds.), Education and
the Arab Spring (pp. 97—113). Rotterdam: Sense.

Alexander-Floyd, N. (2012). Disappearing acts: Reclaiming intersectionality in the social
sciences in a post-Black feminist era. Feminist Formations, 24(1), 1-25.

Arar, K., Brooks, J., & Bogotch, L. (Eds.). (2019). Education, immigration and migration: Policy,
leadership and praxis for a changing world. Bingley, England: Emerald.

Arar, K., Oriicii, D., & Kigtik¢ayir, G. (2018). These students need love and affection:
Experience of a female school leader with the challenges of Syrian refugee education.
Leading & Managing, 24(2), 28—43.


http:doi:10.4135/9781473915152.n6

Arar, K., Oriicii, D., & Kiictikgayir, G. (2019). Culturally relevant school leadership for Syrian
refugee students in challenging circumstances. Educational Management, Administration &
Leadership, 47(6), 960-979.

Arnhold, N., Bekker, J., Kersh, N., Mcleish, E. A., & Phillips, D. (1998). Education for reconstruc-
tion. Oxtord, England: Symposium.

Awan, L., Spiller, K., & Whiting, A. (2019). Térror in the classroom: Security, surveillance and a
public duty to act. Cham: Palgrave Macmillan.

Barakat, S., Connolly, D., Hardman, E, & Sundaram,V. (2013). The role of basic education
in post-conflict recovery. Comparative Education, 49(2), 124—142.

Barr, J. (2012). A line in the sand. New York, N'Y: Simon & Schuster.

Barr, J. (2018). Lords of the desert. London, England: Simon & Schuster.

Berard, T. (2014). The study of deviant subcultures as a longstanding and evolving site of
intersecting membership categorizations. Human Studies, 37, 317-334.

Bilge, S. (2013). Intersectionality undone: Saving intersectionality from feminist intersec-
tionality studies. Du Bois Review, 10(2), 405—424.

Blumi, I. (2018). Destroying Yemen, Oakland, CA: University of California Press.

Bush, K., & Salterelli, D. (2000). The two faces of education in ethnic conflict. Florence: United
Nations Children’s Fund.

Cerna, L. (2019) Refugee education: Integration models and practices in OECD countries. Paris:
OECD.

Chatty, D. (2017). Syria. Oxford, England: Oxford University Press.

Choo, H., & Ferree, M. (2010). Practicing intersectionality in sociological research. Theory
and Society, 28(2), 129-149.

Collins, P. (2010). The new politics of community. American Sociological Review, 75, 7-30.

Crawford, H. (Ed.). (2013). The Sumerian world. London, England: Routledge.

Crenshaw, K. (1991). Mapping the margins: Intersectionality, identity politics, and violence
against women of color. Stanford Law Review, 43,1241-1299.

Deakin, J., Taylor, E., & Kupchik, A. (Eds.). (2018). The Palgrave international handbook of
school discipline, surveillance, and social control. Cham: Palgrave Macmillan.

Di Leo,]. (2017). Higher education under late capitalism. Cham: Palgrave Macmillan.

Dimmock, C., & Walker, A. (2005). Educational leadership: Culture and diversity. London,
England: Sage.

Ellison, C. S. (2012). The role of education in peacebuilding. Compare, 44(2), 186—207.

Fajardo-Fernindez, R., Soriano-Miras, R., & Requena, A. (2019). Intersectionality applied to
the study of global economy. Third World Thematics. doi:10.1080/23802014.2019.1622441

Fayyad, E, & Johannessen, S. (2017). Last men in Aleppo. In K. Abeed, & S. Jespersen (Eds.),
Producers. New York, N'Y: Grasshopper Films.

Fiddian-Qasmiyeh, E., Loescher, G., Long, K., & Sigona, N. (Eds.). (2014). The Oxford hand-
book of refugee and forced migration studies. Oxford, England: Oxford University Press.

Franzosi, R. (2006). Historical knowledge and evidence. In R. Goodin, & C. Tilly (Eds.),
The Oxford handbook of contextual political analysis (pp. 438—452). Oxford, England: Oxford
University Press.

Fuller, K. (2018). New lands, new languages: Navigating intersectionality in school leader-
ship. Frontiers in Education, 3. doi:10.3389/teduc.2018.00025

Gerolymatos, A. (2010). Castles made of sand. New York, NY: Thomas Dunne.

Global Coalition to Protect Education from Attack (GCPEA) (2018). Education under attack
2018. New York, NY: Columbia University.



Goddard, T. (2004). The role of school leaders in establishing democratic principles in a
post-conflict society. Journal of Educational Administration, 42, 685—696.

Guerin, P, & Guerin, B. (2007). Research with refugee communities. Australian Community
Psychologist, 19(1), 150-162.

Halliday, E (2005). The Middle East in international relations: Power, politics and ideology (Vol. 4).
Cambridge University Press.

Hancock, A.-M. (2007). When multiplication doesn’t equal quick addition: Examining
intersectionality as a research paradigm. Perspectives on Politics, 5(1), 63=79.

Hancock, A.-M. (2016). Intersectionality: An intellectual history. Oxford, England: Oxford
University Press.

Hannah-Moffat, K. (2005). Criminogenic needs and the transformative risk subject.
Punishment and Society, 7(1), 29-51.

Hashemi, N., & Postel, D. (Eds.). (2017). Sectarianization: Mapping the new politics of the Middle
East. Oxford, England: Oxford University Press.

Heineman, M. (2017). City of ghosts. New York, NY: Our Time Projects.

Hetou, G. (2019). The Syrian conflict. Abingdon, England: Routledge.

Hill Collins, P, & Bilge, S. (2016). Intersectionality. Malden, MA: Polity Press.

Hinnebusch, R. (2018). What went wrong: Understanding the trajectory of Syria’s conflict.
In L. Matar, & A. Kadri (Eds.), Syria: From national independence to proxy war (pp. 29-51).
Cham: Palgrave Macmillan.

Inter-Agency Standing Committee. (2007). IASC guidelines on mental health and psychosocial
support in emergency settings. Retrieved from https://www.who.int/mental_health/emer-
gencies/guidelines_iasc_mental_health_psychosocial_june_2007.pdf

Jabar, E (2004). The war generation in Iraq. In G. Potter, & G. Sick (Eds.), Iran, Iraq, and the
legacies of war (pp. 121-140). New York, NY: Palgrave Macmillan.

Kadri, A., & Matar, L. (2018). Introduction: Syria in the imperialist cyclone. In L. Matar, &
A.Kadri (Eds.), Syria: From national independence to proxy war (pp. 1-25). Cham: Palgrave
Macmillan.

Kamrava, M. (2005). The modern Middle East. Berkeley, CA: University of California Press.

Kets de Vries, M. (1993). Leaders, fools and imposters. San Francisco, CA: Jossey-Bass.

Kira, I., Lewandowski, L., Chiodo, L., & Ibrahim, A. (2014). Advances in systemic trauma
theory. Psychology, 5, 389—412.

Kirollos, M., Anning, C., Fylkesnes, G., & Denselow, J. (2018). The war on children. London,
England: Save the Children International.

Krieg, A. (2017). Socio-political order and security in the Arab world. Cham: Palgrave Macmillan.

Lackner, H. (2017). Yemen in crisis. London, England: Saqi Books.

Lo, M., & Haron, M. (Eds.). (2016). Muslim institutions of higher education in postcolonial Africa.
Houndmills, England: Palgrave Macmillan.

Lugones, M. (2007). Heterosexualism and the colonial/modern gender system. Hypatia,
22(1), 186-219.

Lumby, J., & Heystek, J. (2012). Leadership identity in ethnically diverse schools in South
Africa and England. Educational Management, Administration and Leadership, 40, 4-20.

Marzouk, N. (2018). The Syrian conflict. In L. Matar, & A. Kadri (Eds.), Syria: From national
independence to proxy war (pp. 115-131). Cham: Palgrave Macmillan.

McCarthy, A. (2018). Politics of refugee education. Journal of Educational Administration and
History, 50(3), 223-238.


https://www.who.int
https://www.who.int

McGraw, K. (2006). Why and how psychology matters. In R. Goodin, & C Tilly (Eds.), The
Oxford handbook of contextual political analysis (pp. 131-155). Oxford, England: Oxford
University Press.

Miller, B. (2006). Balance of power or the state-to-nation balance: Explaining Middle East
war-propensity. Security Studies, 15(4), 658=705.

Moyer, J., Bohl, D., Hanna, T., Mapes, B., & Rafa, M. (2019). Assessing the impact of war on
development in Yemen. Sana’a: United Nations Development Programme.

Murphy, C. (2014). Global governance over the long haul. International Studies Quarterly, 58,
216-218.

Oates, J., McMahon, A., Karsgaard, P, Al Quntar, S., & Ur, J. (2007). Early Mesopotamian
urbanism. Antiquity, 81, 585-600.

Paulson, J. (2009). (Re)creating education in postconflict contexts. New York, NY: International
Center for Transitional Justice.

Pepper, M., Dishman, M., London, T., & Lewis, J. (2010). Leading schools during crisis. Lanham,
MA: Rowman & Littlefield.

Phillips, C. (2016). The battle for Syria. New Haven, CT: Yale University Press.

Potter, L. (2013). Sectarian politics in the Persian Gulf. London, England: C. Hurst & Co.

Pradhan, P. (2017). Arab Spring and sectarian faultlines in West Asia. New Delhi: Pentagon Press.

Purkayastha, B. (2012). Intersectionality in a transnational world. Gender & Society, 26(1),
55-66.

Said, E. (1978). Orientalism. New York, NY:Vintage.

Samier, E.A. (2018).The politics of educational change in the Middle East: Nation-building,
postcolonial reconstruction, destabilized states, societal disintegration, and the dispos-
sessed. In K. Saltman, & A. Means (Eds.), The Wiley handbook of global education reform (pp.
173-198). Hoboken, NJ: John Wiley & Sons.

Samier, E. A., & ElKaleh, E. (Eds.). (2019). Teaching educational leadership in Muslim countries.
Singapore: Springer.

Save the Children (2018). Healing the invisible wounds of war. Report on the Wilton Park
Dialogue 2018.Wilton Park, DFID, Save the Children.

Save the Children (2019). Stop the war on children. Berlin: Save the Children.

Slaughter, S., & Rhoades, G. (2009). Academic capitalism and the new economy. Baltimore, MA:
Johns Hopkins University Press.

Smith, A. (2005). Education in the twenty-first century: Conflict, reconstruction and
reconciliation. Compare, 35(4), 373-391.

Smith, M. K. (2000). Curriculum theory and practice. The Encyclopedia of Informal Education.

Smooth, W. (2013). Intersectionality from theoretical framework to policy intervention. In
A.Wilson (Ed.), Situating intersectionality (pp. 11-41). New York, NY: Palgrave Macmillan.

Spring, J. (2015). Globalization of education. New York, N'Y: Routledge.

Tawil, S. (2000). International humanitarian law and basic education. Infernational Review of
the Red Cross, 82,581-600.

United Nations (2018). Annual report of the secretary general on children and armed conflict.
Retrieved from http://undocs.org/s/2018/465

Van Leeuw, P. (2017). Syria, In G. Maladrin (Ed.), Producer. Brussels: Centre du Cinéma et de
I’Audiovisuel de la Fédération Wallonie-Bruxelles.

Wan, C., Lee, M., & Loke, H. (Eds.). (2019). The governance and management of universities in
Asia. Abingdon, England: Routledge.


http://undocs.org

Wanjiru, J. (2019). Post-conflict reconstruction. Educational Management Administration &
Leadership, 1-18. doi:10.1177/1741143218817554

Williams, A. (1968). Britain and France in the Middle East and North Africa, 1914-1967. London,
England: Macmillan.

Wilson, A. (2013). Introduction. In A. Wilson (Ed.), Situating intersectionality (pp. 1-10). New
York, NY: Palgrave Macmillan.

Zamir, M. (2015). The secret Anglo-French war in the Middle East. Abingdon, England: Routledge.

Zane, M. (2015). Leading and managing indigenous education in the postcolonial world. Abingdon,
England: Routledge.

Barradale, G. (2020). Private schools say rich students could be discriminated against as unis widen
access. Working class students can have a little access, as a treat. London, England: News UK.

Bartlett, S., & Burton, D. (2003). Introduction to education studies. London, England: Sage.

Bird, A., & Brown, M. (2005). The history and social consequences of a nationalized oil
industry. Stanford University.

Bohri, L. (2004). Hungary in the cold war. New York, NY: Central European University Press.

Dewey, J. (1909). Moral principles in education. New York, NY: The Riverside Press Cambridge.

Dewey, J. (1916). Democracy in education. New York, NY: MacMillan.

EdSource (2017). How does California rank in per pupil spending. R etrieved from https://edsource.
org/2017/how-does-california-rank-in-per-pupil-spending-it-all-depends/577405

Freire, P. (1972). Pedagogy of the oppressed. Harmondsworth, England: Penguin.

Gandin, L., & Apple, M. (2002). Challenging neo-liberalism building a democracy: Creating
the citizen school in Porto Alegre Brazil. Journal of Education Policy, 17(2), 259-279.

Green, A., & Janmaat, J. (2011). Regimes of social cohesion: Societies and the crisis of globalization.
Basingstoke, England: Palgrave Macmillan.

Hecht, K., McArthur, D., Savage, M., & Friedman, S. (2020). Elites in the UK: Pulling away?
Social mobility, geographic mobility and elite occupations. London, England: The Sutton Trust.

Kant, I. (1785). Groundwork of the metaphysics of morals. London, England: Harper Collins.

Karsh, E., ad Rautsi, I., & Stowell, J. (2002). Saddam Hussein. A political biography. New York,
NY: Grove Press.

Kim,J., Putterman, L., & Zhang, X. (2019). Trusts beliefs and cooperation; an experiment. Working paper.
Retrieved from https://www.econstor.eu/bitstream/10419/202609/1/1662427743.pdf

Los Angeles Times (2017). At USD 75,560, housing a prisoner in California now costs more than
a year at Harvard. Retrieved from https://www.latimes.com/local/lanow/la-me-prison-
costs-20170604-htmlstory.html

Maclure, J. (1973). Educational documents England and Wales 1816 to the present day. London,
England: Methuen.

McCulloch, G. (2007). Cyril Norwood and the ideal of secondary education. Basingstoke, England:
Palgrave Macmillan.

OECD (2019). Incarceration rates in OECD countries as of 2019. Retrieved from https://www.
statista.com/statistics/ 300986/ incarceration-rates-in-oecd-countries/

OECD PISA (2018). Teenagers’ career expectations narrowing to limited range of jobss OECD PISA
report finds. Retrieved from http://www.oecd.org/newsroom/teenagers-career-expecta-
tions-narrowing-to-limited-range-of-jobs-oecd-pisa-report-finds.htm

Ostrom, E. (2010). Beyond markets and states: Polycentric governance of complex eco-
nomic systems. American Economic Review, 100(3), 641-672.

Pring, R. (2012). The life and death of secondary education for all. London, England: Routledge.


https://edsource.org
https://edsource.org
https://www.econstor.eu
https://www.latimes.com
https://www.latimes.com
https://www.statista.com
https://www.statista.com
http://www.oecd.org
http://www.oecd.org

Rich, W. (2013). The Post-racial society is here: Recognition, critics and the nation State. London,
England: Routledge.

Simon, B. (1991). Education and the social order 1940 - 1990. London, England: Lawrence and
Wishart.

Sleeter, C. (2005). Un-standardizing curriculum multicultural teaching in the standards- based class-
room. New York, NY: Teachers College Press.

Stevens, J. (2008). Pavlov’s dog an example of classical conditioning. Kindle edition.

Tabellini, G. (2010). Culture and institutions: Economic development in the regions of
Europe. Journal of the European Economic Association, 8(4), 677-716.

Taysum, A. (2003). Exploring the life of a university leader through the holistic leader
model. Management in Education, 17(3), 9-12.

Taysum, A. (2019). Education policy for a roadmap to achieve the sustainable development goals.
Scarborough, England: Emerald.

Taysum, A. (2020). An innovative strategy to re-build trust in educational governance
systems after 40 years of English destabilising rapid reforms. Journal of Educational
Administration and History, 52(1), 145-161.

Taysum, A., Beutner, M., Kallioniemi, A., Canfarotta, D., Casado Muiioz, R., Rusitoru,
M., Hysa, F., Pathak, R., Mynbayeva, A., Yelbayeva, Z., Timchenko, V. Trapitsin, S.,
Pogosian, V., Tropinova, E., Ueda, M., Newton, P., (2020) EYSIER Charter Mark
with ABCDE and Assessment for Personal and Social Learning; a bottom-up approach to
building faculty of judgement with an Open Access knowledge base of Science with and
for Society (SwafS). European Journal of Education 3 (2), 129-150.

Taysum, A. (2017). Introduction to the Special Section. External Influences on Education
Systems and Education System Leadership. Italian Journal of Sociology of Education, 9(2),
1-8

Taysum, A., Emira, M., Risku, M., Kakos, M., Palaiologou, N., Machara, K., ... Yoon, K.
(2014). ‘Learning from international education policies to move towards education sys-
tems that facilitate sustainable full economic, cultural and political participation’in Egypt,
Finland, Greece, Israel (Jewish perspective), Japan, Kazakhstan, and South Korea. Italian
Journal of Sociology of Education, 6(2). Retrieved from http://ijse.padovauniversitypress.it/
issue/6/2

Taysum, A., & Murrel-Abery, V. (2017). Shifts in education policy, administration and gov-
ernance in Guyana 1831-2017. Seeking ‘a political’ agenda for equity and renewal. Italian
Journal of Sociology of Education, 9(2), 55-87.

Taysum, A.,Yang, R., Zay, D., Arar, K., Serpieri, P, Grimaldi, E. ... Eddy Spicer, D. (2012).
‘Learning from international educational policies to move towards sustainable living for
all’in China, England, France, Israel, Italy, Nigeria, Northern Ireland, Republic of Ireland,
Russia, United States. Italian_Journal of Sociology of Education, 4(1), 1-350.

United Nations (2016). Sustainable development goal 4. Retrieved from https://sustainablede-
velopment.un.org/?menu=1300

United Nations (1948). Universal declaration of human rights (General Assembly Resolution 217
A). Retrieved from http://www.un.org/en/universal-declarationhuman-rights/

Wagner, T. (2008). The global achievement gap: Why even our best schools don’t teach the new
survival skills our children need—and what we can do about it. New York, N'Y: Basic Books.

Woodson, C. G. (1992). The Negro in our history. Cambridge, MA: The Associated Publishers
Inc.


http://ijse.padovauniversitypress.it
http://ijse.padovauniversitypress.it
https://sustainabledevelopment.un.org
https://sustainabledevelopment.un.org
http://www.un.org

Arar, K. (2015). Leadership for equity and social justice in Arab and Jewish schools in
Israel: Leadership trajectories and pedagogical praxis. International Journal of Multicultural
Education, 17(1), 162—187.

Arar, K. (2019). Understanding and implementing social justice leadership in Arab schools
in Israel. Planning and Changing, 48(3/4), 195-214.

Berkovich, 1. (2014). A socio-ecological framework of social justice leadership in education.
Journal of Educational Administration, 52(3), 282—309.

Bowles, S., & Gintis, H. (1976). Schooling in capitalist America: Educational reform and the contra-
dictions of economic life. New York, N'Y: Basic Books.

Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature and design.
Cambridge, MA: Harvard University Press.

Brown, L. I., & Conrad, D. A. (2007). School leadership in Trinidad and Tobago: The chal-
lenge of context. Comparative Education Review, 51(2), 181-201. doi:10.1086/512021
Chapman, C., & Harris, A. (2004). Improving schools in difficult and challenging contexts:

Strategies for improvement. Educational Research, 46(3),219-228.

Conrad, D. A. (1999). Educational leadership and the ethic of care: The experiences of four women
educators of Trinidad and Tobago. (Unpublished doctoral dissertation). Virginia Tech,
Blacksburg, VA.

Conrad, D. A., Lee-Piggott, R., & Brown, L. (2019). Social justice leadership: Principals’
perspectives in Trinidad and Tobago. Research in Educational Administration & Leadership,
4(3),554-589.

Conrad, D. A., Paul, N., Bruce, M., Charles, S., & Felix, K. (2010). Special schools and the
search for social justice in Trinidad and Tobago: Perspectives from two marginalized con-
texts. Caribbean Curriculum, 17,59-84.

Day, C. (2005). Sustaining success in challenging contexts: Leadership in English schools.
Journal of Educational Administration, 43(6), 573-583.

De Lisle, J., Seecharan, H., & Ayodike, A. T. (2010). Is the Trinidad and Tobago education system
structured to facilitate optimum human capital development? New findings on the relationship
between education structures and outcomes from National and International Assessments. Paper
presented on March 24-26, 2010 at the 11th Annual SALISES Conference, Hyatt Hotel,
Port of Spain, Trinidad & Tobago.

De Lisle, J., Seunarinesingh, K., Mohammed, R., & Lee-Piggott, R. (2017). Using an
iterative mixed-methods research design to investigate schools facing exceptionally
challenging circumstances within Trinidad and Tobago. School Effectiveness and School
Improvement: An International Journal of Research, Policy and Practice. doi:10.1080/09243
453.2017.1306570

De Lisle, J., Smith, P, Lewis, Y., Keller, C., Mc David, P, Jules, V., ... Seunarinesingh, K.
(2008). In the context of Trinidad and Tobago, how do we identify schools that are
succeeding or failing amidst exceptionally challenging circumstances? In L. Quamina-
Aiyejina (Ed.), Proceedings of the 2007 Biennial Cross-Campus Conference in Education,
Reconceptualising the Agenda for Education in the Caribbean,23—26 April 2007, St. Augustine,
Trinidad. The University of the West Indies, Faculty of Humanities and Education,
School of Education, pp. 547-562.

DeMatthews, D. (2015). Making sense of social justice leadership: A case study of a princi-
pal’s experiences to create a more inclusive school. Leadership and Policy in Schools, 14,
139-166.



Furman, G. (2012). Social justice leadership as praxis: Developing capacities through prepa-
ration programs. Educational Administration Quarterly, 48(2), 191-229.

Gay, G. (2019). Culturally responsive teaching: Theory, research, and practice (3rd ed.). New York,
NY:Teachers College Press.

Glaser, B., & Strauss, A. (1967). The discovery of grounded theory: Strategies for qualitative inquiry.
Chicago, IL: Aldin.

Gulliford, M. C., Mahabir, D., Rocke, B., Chinn, S. & Rona, R.]J. (2002). Free school meals
and children’s social and nutritional status in Trinidad and Tobago. Public Health Nutrition,
5(5), 625-630.

Harris, A. (2002). Effective leadership in schools facing challenging contexts. School Leadership
& Management, 22(1), 15-26.

Jacob, B., & Ludwig, J. (2008). Improving educational outcomes for poor children. Institute for
Research on Poverty, Discussion paper no. 1352-08.

James, E (2010). Leading educational improvement in Trinidad and Tobago. School Leadership
and Management, 30(4), 387-398.

Kairi Consultants Ltd (2007). Analysis of the Trinidad and Tobago survey of living conditions —
2005. Tunapuna: Author.

Kemp-Graham, K.Y. (2015). Missed opportunities: Preparing aspiring school leaders for bold
social justice school leadership needed for 21st century schools. NCPEA International
Journal of Educational Leadership Preparation, 10(21), 99—-129.

Larson, C. L., & Murtadha, K. (2002). Leadership for social justice. Yearbook of the National
Society for the Study of Education, 101(1), 134-161.

Laura, C. T. (2018). Enacting social justice leadership through teacher hiring. The Urban
Review, 50(1), 123-139.

Lee-Piggott, R. (2016). New principals’ leadership and school culture: A study of three primary
schools facing challenging circumstances in Trinidad and Tobago. (Unpublished doctoral thesis).
University of Nottingham, Nottingham, UK.

Lee-Piggott, R. (2017). School culture, effectiveness and low SES in Trinidad: A multiple
case study diagnosis of an excelling, a mostly effective and an underperforming primary
school. In C. Bissessar (Ed.), Assessing the current state of education in the Caribbean (pp.
195-241). New York, NY: IGIL.

Lochan, S. (1998). Report on Bethlehem Boys RC Primary and Bethlehem Girls RC
Primary School. Unpublished manuscript, School of Education, UWI, St. Augustine.
Lupton, R. (2005). Social justice and school improvement: Improving the quality of school-

ing in the poorest neighbourhoods. British Educational Research Journal, 31(5), 589-604.

Marton, E, & Pong, W. (2005). On the unit of description in phenomenography. Higher
Education Research and Development, 24(4), 335—-348.

Miles, M., & Huberman, A. (1994). Qualitative data analysis: An expanded sourcebook (2nd ed.).
Thousand Oaks, CA: Sage Publications Inc.

Muijs, D., Harris, A., Chapman, C., Stoll, L., & Russ J. (2004). Improving schools in socio-
economically disadvantaged areas: A review of research evidence. School Effectiveness and
School Improvement, 15(2), 149—-175.

Mulford, B., Kendall, D., Ewington, J., Edmunds, B., Kendall, L., & Silins, H. (2008).
Successful principalship of high-performance schools in high-poverty communities.

Journal of Educational Administration, 46(4), 461-480.



Oliva, M., Anderson, G. L., & Byng, J. (2010). Dilemmas and lessons: The continuing lead-
ership challenge for social justice. In C. Marshall, & M. Oliva (Eds.), Leadership for social
justice: Making revolutions in education (2nd ed., pp. 284-314). Boston, MA: Allyn & Bacon.

Oplatka, I., & Arar, K. (2017). Leadership for social justice and the characteristics of tradi-
tional societies: Ponderings on the application of western grounded models. International
Journal of Leadership in Education, 19(3), 352—369.

Ornek, E (2008). An overview of a theoretical framework of phenomenography in qualita-
tive education research: An example from physics education research. Asia-Pacific Form
on Science Learning Teaching, 9(2), 1-14.

Rodriguez, G. M. (2007). Cycling on in cultural deficit thinking: California school finance
and the possibilities of critical policy analysis. In G. M. Rodriguez, & R. E. Rolle (Eds.),
To what ends and by what means the social justice implications of contemporary school finance
theory and policy (pp. 119-156). New York, NY: Taylor & Francis.

Rodriguez, G. M., & Fabionar, J. O. (2010). The impact of poverty on students and schools:
Exploring the social justice leadership implications. In C. Marshall, & M. Oliva (Eds.),
Leadership for social justice: Making revolutions in education (2nd ed., pp. 55-73). Boston, MA:
Allyn & Bacon.

Seepersad, R. (2016). Crime and violence in Trinidad and Tobago. IDB Technical Note Series on
Crime in the Caribbean.

Sin, S. (2010). Considerations of quality in phenomenographic research. International Journal
of Qualitative Methods, 9(4), 305-319. https://doi.org/10.1177/160940691000900401
Svensson, L. (1997). Theoretical foundations of phenomenography. Higher Education Research

and Development, 16(2), 159-171.

The National Child Traumatic Stress Network. (2008). Definitions of different trauma types.
Child Welfare Trauma Training Toolkit: Trauma Types. Retrieved: http://www.trauma-
informed-california.org/wp-content/uploads/2012/02/child_welfare_trauma_train-
ing_toolkit_supplements.pdf

Theoharis, G. (2007). Social justice educational leaders and resistance: Toward a theory of
social justice leadership. Educational Administration Quarterly, 43(2), 221-258.

Academies Act 2010, (c.32). [Online]. London: Her Majesty’s Stationery Office. [Accessed:
15 September 2020]. Retrieved from https://www.legislation.gov.uk/ukpga/2010/32/
introduction

Arthur, J. (2015). Extremism and neo-liberal education policy: A contextual critique of the
Trojan Horse affair in Birmingham schools. British Journal of Educational Studies, 63(3),
311-328. do1:10.1080/00071005.2015.1069258

Association of Muslim Schools UK (AMS-UK) (2019a). Overview of Muslim schools in the
UK (2013). [Accessed: 16 September 2020]. Retrieved from http://ams-uk.org/wp-
content/uploads/2013/12/AMS-Brochure.pdf

Association of Muslim Schools UK (AMS-UK) (2019b). Section 48 inspections. [Accessed: 16
September 2020]. Retrieved from https://ams-uk.org/section-48-inspections/

Association of Muslim Schools UK (AMS-UK) (2019c¢). Frequently asked question. [Accessed:
16 September 2020]. Retrieved from https://ams-uk.org/faq/

Auda, J. (2008). Magqasid al-Shariah as philosophy of Islamic law: A systems approach. London,
England: International Institute of Islamic Thought.

Averroes (2001). The book of the decisive treatise determining the connection between the law and
wisdom: Epistle dedicatory. Provo, UT: Brigham Young University Press.


https://doi.org
http://www.trauma-informed-california.org
http://www.trauma-informed-california.org
http://www.trauma-informed-california.org
https://www.legislation.gov.uk
https://www.legislation.gov.uk
http://ams-uk.org
http://ams-uk.org
https://ams-uk.org
https://ams-uk.org
http:2008).An

Ball, S.J. (2003). Class strategies and the education market: The middle classes and social advantage.
London, England: Routledge.

Ball, S.J. (2012). The reluctant state and the beginning of the end of state education. Journal
of Educational Administration and History, 44(2), 89—-103. do1:10.1080/00220620.2012.65
8764

Ball, S. J., Bowe, R., & Gewirtz, S. (1995). Circuits of schooling: A sociological exploration
of parental choice of school in social class contexts. The Sociological Review, 43(1), 52—78.

Butler, J. (2005). Giving an account of oneself. New York, NY: Fordham University Press.

Cameron, D. (2011). PM’s speech at Munich Security Conference. [Accessed: 15 September 2020].
Retrieved from https://www.gov.uk/government/speeches/pms-speech-at-munich-
security-conference.

Charter of Fundamental Rights of the European Union (2007) Official Journal of the European
Union C303, 14 December 2007, Article 14, p. 5. [Online]. [Accessed: 15 September
2020]. Retrieved from https://op.europa.cu/s/ojBt

Clarke, P. (2014). Report into allegations concerning Birmingham schools arising from the “Trojan Horse’
letter. London, England: The Stationary Office. [Accessed: 15 September 2020]. Retrieved
fromhttps://www.gov.uk/government/uploads/system/...data/.../HC_576_accessible_
-.pdf

Day, C., Sammons, P, Leithwood, K., Hopkins, D., Gu, Q., Brown, E., & Ahtaridou, E.
(2011). Successful school leadership: Linking with learning and achievement. Maidenhead,
England: Open University Press.

Department for Education (DfE) (2014). Guidance: Promoting fundamental British values
through SMISC. Retrieved from https://assets.publishing.service.gov.uk/government/
uploads/system/uploads/attachment_data/file/380595/SMSC_Guidance_Maintained_
Schools.pdf

Department for Education (DfE) (2016). Educational excellence everywhere. [Accessed: 15
September 2020]. Retrieved from https://assets.publishing.service.gov.uk/govern-
ment/uploads/system/uploads/attachment_data/file/508447/Educational_Excellence_
Everywhere.pdf

Donaghy, L. (2015). Academy over-expansion was the real Trojan horse scandal. [Accessed: 15
September 2020]. Retrieved from https://www.theguardian.com/education/2015/
jun/16/academy-schools-trojan-horse-extremism-park-view

Education Act, 1944, (c.31). [Online]. London: Her Majesty’s Stationery Office. [Accessed:
15 September 2020]. Retrieved from https://wwwlegislation.gov.uk/ukpga/Geo6/7-
8/31/enacted/data.pdf.

Education Act 2002, (c.32). [Online]. Her Majesty’s Stationery Office. [Accessed: 15
September 2020]. Retrieved from https://wwwlegislation.gov.uk/ukpga/2002/32/
contents

Education (Schools) Act 1992, (c.38). [Online]. Her Majestys Stationery Office.
[Accessed: 15 September 2020]. Retrieved from https://www.legislation.gov.uk/
ukpga/1992/38/1993-05-01

Education Reform Act 1988, (c.40). [Online|. London: Her Majesty’s Stationery Office.
[Accessed: 15 September 2020]. Retrieved from https://www.legislation.gov.uk/
ukpga/1988/40/pdfs/ukpga_19880040_en.pdf

Foucault, M. (1980). Power/knowledge: Selected interviews and other writings, 1972/1977.
Brighton, England: Harvester Press.


https://www.gov.uk
https://www.gov.uk
https://op.europa.eu
https://www.gov.uk
https://www.gov.uk
https://assets.publishing.service.gov.uk
https://assets.publishing.service.gov.uk
https://assets.publishing.service.gov.uk
https://assets.publishing.service.gov.uk
https://assets.publishing.service.gov.uk
https://assets.publishing.service.gov.uk
https://www.theguardian.com
https://www.theguardian.com
https://www.legislation.gov.uk
https://www.legislation.gov.uk
https://www.legislation.gov.uk
https://www.legislation.gov.uk
https://www.legislation.gov.uk
https://www.legislation.gov.uk
https://www.legislation.gov.uk
https://www.legislation.gov.uk
http:doi:10.1080/00220620.2012.65

Gates, B. (2005). Faith schools and colleges of education since 1800. In R. Gardner, D.
Lawton, & J. Cairns (Eds.), Faith schools: Consensus or conflict? (pp. 15-36). London,
England: RoutledgeFalmer.

Giddens, A. (1984). The constitution of society: Outline of the theory of structuration. Cambridge,
England: Polity.

GOV.UK. (n.d.). Types of school. Crown. [Accessed: 15 September 2020]. Retrieved from
https://www.gov.uk/types-of-school

GOV.UK. (2020). Schools, pupils and their characteristics. Available from GOV.UK Explore
education statistics. [Accessed: 15 September 2020]. Retrieved from https://explore-
education-statistics.service.gov.uk/data-tables

Habermas, J. (2006). Religion in the public sphere. European Journal of Philosophy, 14(1),
1-25.do1:10.1111/5.1468-0378.2006.00241.x

Harvey, D. (2005). A brief history of neoliberalism. Oxford, England: Oxford University Press.

HM Government (2011). Prevent strategy. Norwich, England: TSO.

Holmwood, J., & O’Toole, T. (2018). Countering extremism in British schools? The truth about
The Birmingham Trojan Horse affair. Bristol, England: Policy Press.

Human Rights Act 1998, (c.42). [Online]. London: Her Majesty’s Stationery Office.
[Accessed: 15 September 2020]. Retrieved from https://www.legislation.gov.uk/
ukpga/1998/42/contents

Knowledge to Action (2019). Ilm2Amal: Knowledge to action. Retrieved from http://
ilm2amal.org/about-us/

Lahmar, F. (2012). Dealing with diversity in Muslim schools in Britain (PhD). Nottingham,
England: The University of Nottingham.

Lahmar, F. (2019). The hybrid Status of Muslim schools in Britain: Conditions of self-
expression. In A. Khalid, S. B. Jeftrey, & B. Ira (Eds.), Education, immigration and migration
(pp. 285-301). Bingley, England: Emerald.

Lahmar, F. (2020). Islamic education: An Islamic “wisdom-based cultural environment” in a
Western context. Religions, 11(8), 409. doi:10.3390/rel11080409

Morgan, N. (2014). Oral statement by Nicky Morgan on the ‘Trojan Horse’ letter. Crown
Copyright. [Accessed: 15 September 2020]. Retrieved from https://www.gov.uk/
government/speeches/oral-statement-by-nicky-morgan-on-the-trojan-horse-letter

Nielsen, . S. (2009). Religion, Muslims, and the State in Britain and France: From Westphalia
to 9/11. In A. H. Sinno (Ed.), Muslims in Western politics (pp. 50—66). Bloomington,
Indiana: Indiana University Press.

OUP (Ed.) (2020). Oxford English dictionary, OED. Oxford, England: Oxford University
Press.

Robinson, W. (2002). Historiographical reflections on the 1902 Education Act. Oxford
Review of Education, 28(2), 159—-172.

Schmitt, M.J. (2016). Charter of Fundamental Rights of the European Union. Article 14,
p-20. [Online]. [Accessed: 15 September 2020]. Retrieved from https://rm.coe.
int/09000016806{53¢6

Spielman, A. M. (2018). Amanda Spielman’s speech at the church of England foundation for edu-
cational leadership. [Accessed: 15 September 2020]. Retrieved from https://www.gov.uk/
government/speeches/amanda-spielmans-speech-at-the-church-of-england-founda-
tion-for-education-leadership


https://www.gov.uk
https://explore-education-statistics.service.gov.uk
https://explore-education-statistics.service.gov.uk
https://www.legislation.gov.uk
https://www.legislation.gov.uk
http://ilm2amal.org
http://ilm2amal.org
https://www.gov.uk
https://www.gov.uk
https://rm.coe.int
https://rm.coe.int
https://www.gov.uk
https://www.gov.uk
https://www.gov.uk

The Office for Standards in Education, Children’s Services and Skills (Ofsted). (2019). The
education inspection framework. Manchester, England: Crown copyright. [Accessed: 15
September 2020]. Retrieved from www.gov.uk/government/organisations/ofsted

Tomlinson, S. (2008). Race and education: Policy and politics in Britain. Berkshire, England:
Open University Press.

Ahumada, L., Galdames, S., & Clarke, S. (2015). Understanding leadership in schools fac-
ing challenging circumstances: A Chilean case study. International Journal of Leadership in
Education, 19(3), 264-279. doi:10.1080/13603124.2015.1048744.

Arar, K., Oriicii, D., & Ak Kiictikgayir, G. (2019). Culturally relevant school leader-
ship for Syrian refugee students in challenging circumstances. Educational Management
Administration & Leadership, 47(6), 960-979.

Biesta, G.J. (2011). Learning democracy in school and society (pp. 1-4). Leiden: Brill Sense.

Blackmore, J., & Sachs, J. (2007). Performing and reforming leaders: Gender, restructuring, and
organizational change. New York, N'Y: State University of New York Press.

Brathwaite, J. (2017). Neoliberal education reform and the perpetuation of inequality. Critical
Sociology, 43(3), 429—448.

Bush, T., Joubert, R., Kiggundu, E., & van Rooyen, J. (2010). Managing teaching and learn-
ing in South African schools. International Journal of Educational Development, 30, 162—168.

Connell, R. (2013). The neoliberal cascade and education: An essay on the market agenda
and its consequences. Critical Studies in Education, 54(2), 99—112.

Flint, K. J., & Peim, N. (2012). Rethinking the education improvement agenda: A critical philosophi-
cal approach. London, England: Continuum International Publishing Group.

Fraser, N. (1998). Social justice in the age of identity politics: Redistribution, recognition
and participation. In G. Peterson (Ed.), The Tanner lectures on human values (pp. 3—36). Salt
Lake City, UT: University of Utah Press.

Hargreaves, A., & Shirley, D. (2012). The global fourth way: The quest for educational excellence.
Thousand Oaks, CA: Corwin.

Lingard, B., Martino, W., & Rezai-Rashti, G. (2013). Testing regimes, accountabilities and
education policy: Commensurate global and national developments. Journal of Education
Policy, 28(5), 539-556.

Meier, D., & Gasoi, E. (2017). These schools belong to you and me: Why we can’t afford to abandon
our public schools. Boston, MA: Beacon Press.

Morgan, G. (2001). Images of organizations. London, England: Sage.

Peurach, D., & Peurach, D. J. (2011). Seeing complexity in public education: Problems, possibilities,
and success for all. New York, NY: Oxford University Press.

Rizvi, E, & Lingard, B. (2010). Globalizing education policy. London, England/New York, NY:
Routledge.

Rutkowski, D. J. (2007). Converging us softly: How intergovernmental organizations pro-
mote neoliberal educational policy. Critical Studies in Education, 48(2), 229-247.

Smith, A. (2005). Education in the twenty-first century: Conflict, reconstruction and rec-
onciliation. Compare: A Journal of Comparative and International Education, 35(4), 373-391.

Wilkinson, J. (2017). Leading as a socially just practice: Examining educational leading
through a practice lens. In K. Mahon, S. Francisco, & S. Kemmis (Eds.), Exploring educa-
tion and professional practice: Through the lens of practice architectures (pp. 165—182). Singapore:
Springer Singapore.


http://www.gov.uk

Windle, J. (2019). Neoliberalism, imperialism and conservatism: Tangled logics of educa-
tional inequality in the global South. Discourse: Studies in the Cultural Politics of Education,
40(2), 191-202.

Woo, D. (2014). Neoliberalism in Two Hong Kong school categories. Current Issues in
Comparative Education, 16(1), 37-48.



Notes

N —

Percentage that has not changed over time

Student selection is still allowed but only for 30% of student enrollment when the
schools have high academic demands or a specific focus on arts or sports.

The New Public Management, developed in the 1990s, argues that administration and
management of public services will improve as a result of adapting principles and models
from private business (Sisto, 2018).

There are different procedures to hire principals depending on the type of school.
Municipal schools are regulated by a national and public agency that is the same for all
public services positions (Alta Direccién Puablica). This means that the principals’ perfor-
mance is subjected to an assessment system. Principals in private subsidized and private
schools use alternative procedures and requirements in the hiring process.

The Local Education Services are a new and decentralized institution that would be in
charge of schools’ administration and pedagogical and curriculum supervision.
Psuedonyms.

There is not space to discuss the Sustainable Development Goals (SDGs) and the reader
is recommended to go to the website where all 17 SDGs are detailed with targets, and
rationales that are exciting, innovative, and in their delivery will bring peace, and pros-
perity through new partnerships that are kind to people and planet.

Masha’-Allah: literally: whatever God Wills; equivalent to: Praise the Lord. It is often
used to express exclamation at something good.
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